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Welcome speech by the Academic Coordinator

| would like to thank UNES&Hellas and especially Mrs Aikaterini Tzitzikostar the
organization of this event and all the partners and participants for their presence and valuable
contribution, organisedt theAcropolis Museum, one of the most important museums in the
world. We are also grateful to the Minister of Education Retigious Affairs for its active

supportand participation to this programme.

«The fate of nations relies on the education we provide on young generations». This
well-known adage of Aristotle is inextricably conflated with the active role that edncatist
assume in the very heart of the European Union, so asirtouleate the future inheritors of
the European ideals and values with the constructive responsibility of solidifying these high
ideals. In this day and age, we have to reflect on whhaeiptrpose of education, in the first
place. Is it to pass on important values and ideas? Owoiiitted only towards economy and

development?

On the eve of unprecedented global alterations, the Erasmus+ European Programme
"Teachers4Europe: setting Agora for Democratic Culture” (2018022) consists a guiding
l ight to all these questions regarding each
European principles, serving society. The crucial role of education and teachers around the
Europea Union is providing quality education, offering opportunities, cultivating important
skills in the younger generations, and promoting the building of a culture of peace and
democratic political behavior. Teachers4Europe act as social and cultural spteesjing
European values to the school community, young people and society. As war and despotism,
has returned to Europe, we must revisit and reintroduce a Democratic and a Peace Culture

within schoolsbd6 curricula and activities.

TAE project created a creborder, sustainable and, | hope, a kbegn network of teachers,
which promotes students' social and civic competences and support democratic values,

fundamental rights, intercultural understanding and the acquisition of relevant knowledge.

| would like to thank each and every one of you who have stepped up and put extra effort for

making this community of values so active. Keep going!!!

Foteini AsderakiAssociate Professpdean Monnet Chaitniversity of Piraeus
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Opening speech by Mrs Ekaterini Papachristopoulotil' zitzikosta
Dear Partners,

Dear Teachers,

Dear Students,

The COVID-19 pandemic has demonstrated how much we live in an interconnected world. It
reminds us that in a world in which people are so interdepg¢ndelidarity is not only a
method, or a conviction, it is a necessity. It is by truly creating a common world that we will
overcome any crisis, and that we will build a fairer society for all, based on our common
objectives.
This solidarity isnecessary to ensure for example that, for 1.57 billion children and
youth in over 190 countries, school closures do not affect their fundamental right to
education. This is why UNESCO launched the Global Education Coalition.
Solidarity is necessary to layew foundations for our societies, so they are fairer, more
inclusive, and more respectful of the environment.
In these efforts, education plays a crucial role. It ensures that our young people feel
that they belong to one world, and encourages theaktaction to build a common future.
This is the purpose of global citizenship education, which was designed as a response to the
complexities of an increasingly interconnected world, where challenges have a greater, more
global scope.
Global citizenshipducation focuses on empathy and critical thinking, shedding
light on the close connections between local and global isf#t&een what happens
here and now, and what happens elsewhere later on. It aims to train global citizeng who ar

aware of their rights and the rights of others.
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We need to work together in order to make our efforts successful, especially when we
consider that this crisis, which has revealed the relevance of global citizenship education, is a
warning. Global citiznship education has constantly adapted to face new challenges, from the
protection of human rights, to the new phenomenon of violent extremism, and hate speech.
Because education can play a central role in preventing hate speech from eso#tating
more dangerous forms, including discrimination, hostility and violence. Global citizenship
education has the immense power to build resilience, solidarity and inclusion.

This is why 1 6édm very proud of t lpateifeache,]
and delighted that we are here together to share ideas and Best Practices.

| would like to warmly thank Professor Foteini Asderaki for leading this initiative,
as well as our distinguished Partners in this Project and of course thty DBpister of
Foreign Affairs, Mr. Andreas Katsaniotis for his ongoing support to the work of the Hellenic
National Commission for UNESCO, as well as the Deputy Minister of Education & Religious
Affairs Mrs. Zetta Makri who has embraced this effoittvgreat enthusiasm.

In challenging and difficult times we need to think how to live together. For this,
there is no more powerful force than education.

Thank you.
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Opening speech by Mrs Zetta Makri, Deputy Minister of Education, ReligiougAffairs

Dear participants of'Teachers4Europe: setting an Agora fDemocratic Culture
Co nf e r anrbehalfoof the Greek Ministry of Education and Religious Affairs, |
warmly welcome you all, Teachers4Europe from Cypkrsnce,Germany,Malta,
RomaniaandAttica regionof Greece to this twaday gathering which takes place here,
under the Acropolis, the eternal symbol of democracy.

| would also like to congratulate the organizers of this conference for their initiative
to offer young future Euraan citizens and their teachers the chance to exchange ideas,
experiences and best practices on Global Citizenship Education and continue a tradition

which serves the purpose of democratic dialogue and peace.

It is widely accepted that education is thensstone of personal development, it
lays the foundations of informed, tolerant societies and ensures the future of the Active
DemocraticCitizen,who,accordingo Aristotelesjs theactive citizen who participates in
the decisiormaking of theircity, thefree mind who creategheindividual and collective
works of merit and acts with responsibility so as to enspresperity, education and
peace.

The fact isthat our era, characterized by a crisis of ethics, sets the imperative need
to bring back to the foreground the concern of the ancient Greek intellectuals that consists
the foundation®f modern European cultur€he need for educatidnthe great equalizer

T seems to be more urgent than ever.

The modernteacherrealizesthat we are at a crossroaddor the young and
tries to communicateto their students this need fdiringing togethethe politicaland
sociallife and connect them with the moral values of solidarity, peaceful coexistence and
the protection of the basibuman rights, thudorging the future EuropeanActive

DemocraticCitizens.

Under this spectrum, the educati onal C 0O mt
an Agora for DemocraticCul t ur ed has the wunconditional
Education which hopes that through these inspired actions and initiatives education will

take a positive leap towards tRature.
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Only throughexperiencingdemocracyone canreally feel in depth the real
essence of being a democratic citizen.

So, it is crucial to have democratic procedures in our schools: talking in circles, so
that every child has the right to express themselves openly and without fearg sol
communication and everyday problems in a peaceful and effective way, and, above all,
participating in decision making procedures connected to school life. School is a miniature
of society. Children and teenagers will learn, appreciate and staiod tineir rightswhen
theygrowup, if theygettherespecthey deserve when they are young. So, it is up to us,
the older generations, to show them, as parents and as teachers, thdealsdimeir
feelings,their suggestionseally matter! And that they are worth being heard and taken
seriously undeconsideration.

But as we all know, as adults, it is not always easy to lose control. That is why, we
should try to give space to the youngees allowthemto shareandthendiscussvith them
abandoning any feeling of superiority.

Throughourfi S kLi al blistioducedor thefirst timein Greek Schools this year, we
try to promote the role of teachers as facilitators. To make them conscious of the need of
children to participate, to feel, to develop as personalities. In the school yea2021
thousands of teachers studied and discusseah iorline training programme various
ways of promoting experiential education. We strongly believe that the atmosphere is
changing in Greek Schools. And it depends on all of us to keep promotiegléinating

democratic education in creative ways.

Our vision of education is also transformative. One of its key elements is global
citizenship.Global citizenships of fundamental importance, it is a framework developed
to equip learners with critical and active engagement towards the challenges and
opportunities of life in a fasthanging and interdependent world.

Challenging stereotypes and encouraging independent thinking, helps students
critically explore and learn through a global justice lens, allows students to explore the
knowledge, skillsattitudes and values necessary to become global citizgtisatethe
soft skills andencourageghem to actfor a more just and sustainable worlidequips
students of today and active citizens of tomorrow with the means to undertake complex
challengeghat transcend national borders.

Skills and values of Global citizenship educatimonst be an integral part of our
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national curriculum and school ethos and they are included and presented in Eurydice
publications. A multitude of participatory teaching d@arning methodologies, including
discussion and debate, role play, ranking exercises, cause and consequence activities, and
communities of enquiry have been embedded
otherst hr ough ASki | | s ardmtbrsationaprogdamsiow. imheyphel@ n
students build up knowledge, shape values, develop communication, intellectual and
action skills in order to bring about positive change in our global society.

They offer them the ability to participate in group diexis making and effectively
engage in democratic action to try to influence and change social situatiegpromote
cooperationand conflict resolution action and event planning that mobilizes people
towards meaningful action or changd&eghaviortaking responsibility and making
decisions They establishdemocraticworking relationshipssustainabledialogue with
people in power and within anacross culturesThey build up the capacity for the
development of satisfying and interactivemarrelations in different cultural and power
contexts Theyshow

V howto researclandevaluatenformationandideas

V howto interpret themediaandidentify biasandprejudice
V how torecognizestereotypeanddiscrimination

V how to organizéenformation,usingconceptsandideas

V how to applyreasoningkills to problemsandissues
They sharpethecommunicativecompetencacross a range ofedia and uses of language
andtheability to perceive the consequences of taking or not taking spacifansin a
particularcontextandto manage complexity and uncertaintheyfosterempathynot
sympathy solidarity not charity anda senseof socialresponsibilityandcommitmento
learning.In a nutshell, | would like to accentuate on one thBejievethatyou canmakea
difference We canmakechange happen! There will be times when you and your students
may not think that you are having any impat#td o rlo§eheartandd o Hebyourteaching

andlearningslide into apathy.

Finally, | would like to expresshe St a tardoMi n i gytatitugdboevery single one
of theinitiators:thePresidenbftheHellenicNationalCommissiorfor UNESCO, Ms Aikaterini
Tzitzikosta, the Academic Coordinator of the T4E Pr. Fotini Asderaki, the National
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Coordinator of the T4E on behalf of the Ministry of Education, Ms Tonia Papatriantafyllou,
the organizersand participantsof this gathering,and our most sincere wishes for a fruitful
outcome. Knowing how much energpdeffort is hiddenbehindall these] congratulateou

all for your hard work and | wish you all a successful and productive meeting.

Thankyou!
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All nations in one classArtemis Anagnostopoulou

Summary

Populationmovemend, primarily from Asian and AfricacountriestowardsEurope,
have formed a multicultural social landscapéesreece which irturn is reflectedwithin the
school system Under the thesighat peaceful coexistence of populatiors different
backgrounds, languages, religipaad culturalorigins canonly be achievedia educationin
this study we present a didactic effort whistartsfrom the presentation of the new reality of
the multinational classes in schoalsscussesemocatic values and human righgs)dtries to
develop students' empathtgwards the "foreigner; ultimately fosterings t udent s act
embodiment of European values.

Keywords
Multinational classes, human rights, education

Introduction

Since 1990, Greece has been the destinaimahost countryfor a large number of
immigrants and refugeemnongwhomthere are many childrefiREACH report, 2017)Most
of these childremttend, have attended onfeagraduated from Greek schools influegcthe
composition of the student population and creating multinational classes (Kesidou, 2008, p. 23;
Papadopoulou, 2008, p. 53.r eeceb6s stance, providinig free
consistent with its cultural heritage and values, and aldo itgitstatus as a member of the
European Uniom which human rightare guaranteed by various treaties, which are also part
of national laws (see Dagtoglal998; Nikolaou, 2008

This new schookeality, mirroring the new multicultural reality of the modern social
structure, requires a redefinition of learning objectives by focusing on intercultural approaches
within a social learninggromotingthe development of students' ability to collaborate with their
foreignclassmatesandeliminating prejudice andhcistviews(Paleologos & Evangelp2003;
Matsagouras, 2000, p.14).

Schooltextbookshave little, if any, reference® the newstatus quahat hasbeen
establishedn the schoolsystema nd dadengpuat el ymmpowvteande eof pr
education jtwa talolutc exdseppetdii@ammiygr ant s aantd r ef
saitdtehemati c of t hef tMedxdebrono kGrceheekp uleadbnbged a g e
cl @aflaani o6cHbhgb the pooendée abptooers dibliacs afch
appr ddehkxopPoul ou9 4 Tadefofk, the pction Pldn that wet forwardduring
this course aimto cultivate tolerancend respect fordiversity, to promote empathyand
understanding of Greek students towards their immigrant classr@agesovide them with
basic knowledge about the European Unpinciples and valugshe ways in which its
democratic values affect the livekall of its members-especially the European yowuthand
to inform them abouthe Europeareducational policy towards immigrants and refugees
(Figure 1)
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Figure 1: Targeting the action plan
Action plan

The role of
the
Immigration Er e
Union:
values and
principles

Two of the nine sections of the textbook of Kedern Greek Languags the 3¢ grade
of JuniorHigh Schooldiscusghetwo core topics of this module, namely tbhpic of European
Union andthat of racism This action plarprovides a meanw combinethe two sections
without deviating from the textbodieachingguidelines The action planwas realizedising
synchronousand asynchronous distance educatmethodologiesduring a time when the
schools were closed due to #8RS-CoV-2 pandemié (3 Y A,2020). A total of twenty one
studentparticipated Figure 2)

Below are theactionsdeveloped under the action plan
Objectives

1 To provide students with the background needed to understand how the principles and
values of the European Unidq&U) affect the lives of children, and in particular of
underage refugees and migrants, especially in matters of educational opportunities

1 To help studentsecognize the importance of multinational classes in the equal
treatment and equal participatiorof migrant / refugee studenits the cognitive field
and their smooth integration into European society.

1 To help studentscognizehatrespecfor diversityis a key democratic principle of the
European Union, contriltimg to the cohesion of modern multicultural society.
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Learning OutcomesAttitudes / Perceptions

Developmenbf verbaland writtenspeech

Development of the capacity for coopévat

Development of empathy

Developnent ofrespectowardsdiversity.

Acquisition of basic knowledge about the EU and how it affects the lives of children
Discussion on, and active embodiment of, the values of ladiugopearcitizen
Cultivationof skills as provided by the course sylfabi

=4 =4 =4 -8 -9 _9_-°

1staction
1.1.Textbook Analysis

The first step of the action wdmsed on the elaboration aftext excerpt ’titled
"Multinational classes in school" from the textbook of Bhedern Greek.anguageof the3rd
gradeof Junior High School

Figure3: Te xt excerpt entitled AMultination

Av KONOIG EMOKEPTEI QVUNOWIOOTOS
évo Snpomo AnpoTKOG OXOMEI0 O KANOEC
yeroviec g ABrvac, Ba  Sogwvicorsi;
UNapXoUV TAEEIC ToU AnpoTiKoU, onou £va
07O TPIO 1) REPIOCOTEP NG Ta NaKG nou
@omouv £xouv v EMGDa yia Selrepn
natpida ka1 Ta eMnvika yia Sedrepn (kal,
KOG opd, oxedov ayvwamm) yAwooa,

Keipevo 4 [MoAueBvixeg Takeig oTo oxoeio]

Tnv npim @opé nou Bpébnxa o¢ pma
TEToIn TOE, Gxowoa ExnAnKTog aMd Kol
VIPOMOOREVOG, Wi TV Gyvoid  pou
Saoxahoug va pou knyolv ndco paydaia.

aMala n «eBviki» ouvBeon Tou padnmikod
MNBuopoy  Twv  SNpOoIY  ANPOTIKLV
oxohsiV XPOvo pE TO Xpovo. M6co o1 idior
nehayivouv aBorBnTon kar axoBodiynTor va disudivouv TG vieg «noAu-NOAMopIKEG» Toug Ta8ac. Nooo noAinkoxa
kK01 BUOKOAG £ivor TO exnoBeuTikG, NadaytoyiIKG Kol Kopuvika npoPAuaTa nou Snueoupysi n ouvinoptn naidicv,

Theabovepassageeflects the realitpf themultinational classes in Greek schodipresents
theinconvenienceand the opportunities they create, both to the teacat to the students.
Teacherdind it challengingto handlet h e i r  dlifferent ethmtities) andthe students
themselvesfind it difficult to collaborate with classmatdsom different cultural, socio
economicand learning environmesfsee in this regard the Papers fghed in the Collective
Volume Proceedings of the Interti@nal Conference, Athens, 199mmigants, Racism and
Xenophobia. and European Experiences of Discriminatiéoreword by Nikos Fraggakis.
Athens, 1998.

For the analysis of the text the studargal a worksheetprovidedby the teacher. They
fill edin theworksheet collaboratively, divided by the teacher into four grolips aim of the
activities wasto help the students understand thmodern multicultural reality inthe
classrooms, to discuss tleecurring difficulties and the opportunities and to cldy the
concepts offimmigrant and firefuge® exploring the websitefiThe portal for the Greek
language * In parallel, thedigital searchfor the exact meaning and semantic relationship
betweerthe abovdermsenabledstudents to utilize digital technologies in the development of
their vocabulary through v a20Rlp.786B81.ct r oni c di

3 hitp://ebooksedugr/ebookgv2/psjsp; 3.| , 58760 B&H768/ 2021
4 https//www.greeklanguagegr/greekLangndexhtml.
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l2.Deb®@treparati on

Theeachert hdet vddatls i nt os tive e gdueebdbiptisey wwh e c h
subject of the positive contrinbse®ifen rnddertelsd
bot hGrteheek and wi der Eur opean. sTohce ed ryotulpese s9 tdu
t o paind , f dlhleowinmtsg ructi oemes gieden ot @prepame t h
durtimg cosr slgd Hstoodt al dur ati ofhebonasteaabi hgr
act ifwildgwvvar i @aft itome more slbassingaldepBoigl ¢ mmp | ¢
2013, p. 116).

Debat ear ef orempefr i ent wlail cHh eprovindge active &
knowlwidapoeu & sotr amsg emendudpgehocess owi it mtenbet § Oor
ultimately help student-sufbfdiccbhedni¢erandepgnpe mtc
(Engl ezou, 2013, p . 116) . -plltaninse da nownriagclé ii Svpi et eyc
specific communication context, ~tlsefoheiseenoa
this activity also het epscestafdecitisf emmemteaperze
and to accept pluralism assEnglfeud@d@d@gent &k v &l
ti me, they umudaamtinplesigt hee df. al ogue

1.3.Debat e

Theebwaleel d amwaien ee wefde Iblyow s taindcetrihass sficrhoarh o
vodfeor the winningolkeamgobothiodhbWwhBExy hpd eAf or m
di scufseslilgmwied whi chltuldentvstthjed gt gtflgpoeidccee.ss of
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cul tit\net mcekespampessing compl ex 8i dGna st heex porteh
hana,l swhctasmmadns -fefl sedV aolnuatneadbheofi vapess
ver bparlelsye nt e df raornyg utnhéeh essi cdoeh tofst ant s

1.4, Writing skills

In the fourthactivity of this series, studentgereaskedto develop their ideas on the
topic:"Your school 6 s tudehtavishslivess® hackgrduradnguags, religious
beliefsand social valuesWrite an article for your school newspaper, outlining the pros and
cons of multicultural classoms”

It is an activity of producing written text within a speciitommunication comixt,
which wascarried out individually by the students on a topic that was prepared with the
previous activitieslt aimedat cultivating writing production skills through conscious stylistic
choices required by the specific textual genre as well as fatimy strong argument

Indeed, the evaluation of the students' written texts by the teacher showed that the
students understood the subject in depth and developed it with rich and clear arguments.
Students' vocabulary and stylistic choices werdei@with the type of text they had to produce

5Y.A 58760//B%768/ 2021 p. 73622.

6 Ibid., p. 73626.

7 https://www.webex.com

8Y.A 58760//E56768/ 2021 pp. 73622, 73632.
9 1bid., 58760/2021, p/3634.
1bid., 58760/2021, p. 73622.
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2nd Action
In all the activities of thiseriesthe studentsveredivided into four groups

2.1. Discussion

In this activity wehad an organizediscusgon with all the studentsbout what they
think it is like to leave home permanently. After that,agedall the groups what the refugees
and immigrants left behind in their homelafthey wrde their ideas on a jamboa(féigure 4)

Figure 4: Snapshot of Group C's answefsstudents on themmboard

TLTILOTEVETE OTL APNOAV TILOW OTLG TATPLOEG TOUG OL TIPOCPLYEG KAl
ol HETAVACTEG;

diAieg-
OMAAA ovammuéva STTITI
r upRe OIKOVEVEIL
TPOMO
ZOHZ

AouAeiég- EuKaipieg va Zu'vr'|8£|£g-
zpvz}a'rol.'lv yia éva nGn Kal
KAaAG E8ipa

£1065NpaA(TTpOTPUYES)

With this activity all groups of studentsere asked to take the place of expatriate
children and thus implicitly develop empathy for thefite answers they gave, some of which
are presented in Figure 4, highligbtwhat they themselves consider important in human life
and whose loss would constit@gainful radical change. Througtediscussion that followed
and commenting on the answetle students understood that these losses are extremely
important for all people regardless of nationality or other origin. In this way, the students’
empathy wa developed, as provided by the intercultural educational approach (Kesidou, 2008,
p. 27).

2.2. Role play

During this activity, wo of thepreviousgroups represeeat the refugee / immigrant
students and the other two groups represkhe Greek students.
We suggestd that each group writh a jamboard their feelings for the other, as well as
the situation they experience as part of their collaboration withindheok This activity
contributego mutual understanding, mutual respect and tolerance (Kesidou, 2008, p. 27).

Picture 5: Snapshot from the answers of a group of students impersonating the
Greeks
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MpAyTe Ta oLVALOBAUATA 0ag Yia TOUC HETAVAOTEG/TPOCPUYES CUUPABNTES Oag.

TIEPIEPYEIT Va .,
KﬂTGVéﬂUI] UEB(IO’[I(}G yvwpigoupe Tov EKTIUNON
» TIOMTIONG TOUG

) oTEVayWPIa YiIa BéAnon va
EhE o TIg SUTKOAIEG g Lo
£vTayBouv o oo TOUg

KoIVWvia pag QVTIETWTITAV UTﬂpI'EOUHi

Figure 6: Snapshot of the responses of a grougtadents posing as immigrants
/ refugees

MpayTe Ta ouvalcBnpatd oag yla Tnv Karaotaon otnv onoia Bpiokeote kat Ta
cuvaloBnpata rmov volweeTe yia Toug EAANVES cuppadnTeég oag.

OMAAA ©0BOZ

O R ANYZIHXIA MA
J . T TO MEAAON AayTipa
MIGANH ahhayrj mepiBdAovTog ZTON i
Kai TNV aTr@Agia
AMOPPIYH [rn—— KAINOYPIO KaIvoupIEC
TpoowmWY Tono yvwpipieg
:nvnwxi:vw mv
Erevaywpia yia
KaBnPEPIVOTNTA Kat Avxos Euyvwpoauvn L
ap@iBoAia yia To av 8a m;‘:x“” Trap'6Aa auTd TIou Toug wikoug Kai
HTTopéow Va aviaToKpIBw oTig eipal o€ auTAv TNV ™V oixoyéveia
EMIKOIVWVIOW PE TOUG Buokohieg TTou XWpa Kai eipai o Trou €xouv
"EMnveg padnrég Ad Ta @aArig aT'éT OTNY peiver
oty marpida Tigw-Movagid
Hou(Tmpoopuyag)

Indigenous studeritieelings for their foreign classmatgee illustrated igure 5)were
feelings of compassion, understanding, respect and solidarity, while allogeneic students'
feelings(see illustrated igure 6) refleatdanxiety and worry about the new everyday life away
from home and their loved ondsut also the fear of possible reject and marginalization by
their classmates. The resulinslicative of the successful outcomiprevious activity, which
contributed to the substantial understanding of the radical change in the lives of minor
immigrants / refugees.

2.3.Writing skills

Students impersonating Greeks wareited to develoghe following topic in writing:
"Write a letter to your immigrant / refugee classmates, expressing your understanding of the
hardships they are experiencing away from home and your sufpattine specific ways you
can help them integrate into the school envi

Students pasg as immigrants / refugees weneited to devedp the following written
topic: "Write a letter to your Greek classmates, where you will describe the difisyou
face, as well as your feelings away from your homeland. How could they help you get into
schoold

From the writings of local students, the expression of public apology for the often unjust
or racist behavior towards thatlogeneic classmates wagical. It wasa sample of self
criticism and recognition of the unpleasant situations and difficulties faced by underage
immigrants / refugees at school.
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The letters of the immigrant / refugee studeeteaedthe anxiety for the creation of
good relatioms with their classmates and the call for compassion, understanding and patience
in the process of adapting them to the peculiarities of the Greek school and social reality.

3 Action
3.1. Brainstorming

A brainstorm followed The use of thistechniqgue enhancedhe element of
experientialityin teaching. The question arisétlow do you think Greece can ask for help in
its efforts to deal with the wave of immigration and refugees?"

Students typetheir answers ithe WebExchat Theactivity aimedat the spontaneous
capture of ideas and solutions, without prioritizing the search for the correct answer
(Dimitriadou, Efstathiou, 2008, p. 77Answerswere expectedto have eferences to the
European Union. If not, the teachwould havementionedit, presenting very briefly the
features of the institutional framework in the field of education.

3.2. Discussion

The nex activity wasa discussion with the students about what the European Union is,
what reasons led to its creation and which countries belong to it. Weefleeredthem to the
official website of the European Union, to check their answers. Students ptacticeating
specific information frona digital text?.

3.3. Game: Find the country

This activity was chosen because using the game in the learning pentestes
student s6 1 nt eby actively ifivoluingtheim éelps #heirssacialization and
strengthens motivation for learnin@irawaga S. et al. 2017)

Sketches of EU countriegereshared with each group of students and ti@gewhich
countries theyvere. When this process wasmpletel, the teams cheeklthe answers using
the internet. After olickingthe answers, the winning team vaasiounced.

This wasa crosscurricular feedback activity, as studemtsre asked to recall both
information gathered during the previous activity and knowledge of geography.

4™ Action
4.1. Brainstorming

We presengédthe students with the following questivwhy do migrants and refugees
choose EU countries as their destinafod\ll answerswerewritten on theNebExboard.

4.2.Understandingdigital text and searching for information

Students studiethe fiCharter of Fundamental Righison the official website of the
European Union and compdri with the answers they gave to the previous question. They
then highlighedwhich of the articlesvereabout children’s rights.

11bid., 58760/ 2021, p. 73@3
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4.3 Comprehension of written text

Studentswerepr ovi ded

it is taking to this end.

4.4 Creating a poster

The studentsvere divided into four groupsTo complete the actiorgroupswere
asked o retrieve information they haghthered about the EU and its policies for the education
of underage migrants and refugees, and to design a postee tBUtas an ideal place to lige
child. From the postersreatedthe poster shown in Figurewasvoted by their classmates

from theother classes, as the offil poster of the action plan.

Conclusions

Based on

Figure 7: Theposter of the action plan

A

student séb
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wEducdtiontintereergeneiafiom tiieEuropean
Commission website translated and adapted by the tef@€bmypean Commission, 2019).
Based on the text, thayereasked to write @aragraph on the reasons why the EU considers
it important to provide education for the children of migrants ahdyezs and what measures

f eedbac kll théhobjsctivesiset n
by the teacher wer@chieved as well as the educational objectives outlined by the curriculum.
At the same time, the studeptscticed fosteringooperation through collaborative processes.
Through thedebate theycontemplated othe existence of many perspectives on an issue and

was

learned to converse while respecting the opposite point of view. Role play has helped them
realize the often unfavorable situation of their immigrant / refugee classmates and to realize

their own role in shapg a climate of respect and acceptance within the sch®sled on
student testimonieshey understood and felt prouoecause they are the future citizens of a
Union of countries, which protects human rights and acts actively for the protection and

education of minor immigrants / refugees, defending the democratic principles and values,
which are the cornerstone of itseation.
The activities, although carried out in a period of social isolation due 8ARS&CoV-

2 pandemichighlighted the possibilities of distance learning, whectableds t u d elasé¢ s 0
engagementith theeducationakubjectat hand, as well as the broadeaching processand
enabled cultivating interpersonal relationship amongst the studedttheeducatordespite
their physical distanc@or the subject see indicativgonarakis, 1998).
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Jewish Greeks and the Holocaustiikaterini Markidou 2 and Aikaterini
Gerogianit®
6" Senior High School of Glyfada Greece

Summary

It has been almost severdgven years sincethei ber at i on of the Nazi 6s
in

Auschwitz which, as we all know was the most notorious of the concentration camps. Our
programdés aim is to familiarize our students
the events of World War 1l ithe evident in the time and era.

To prevent anything similar from happening again, western scholars like as need to educate

the future members of our society about the damages of exclusionary institutional structures

and genocidal social policies. Fobrstreason, schools throughout Europe and beyond,

teach about the Holocaust and the associated moral and ethical concerns. Besides, as Primo
Levi (USC University of Southern California)
number to be truly dangeus. More dangerous are common men, the functionaries ready to

believe and act without asking questions". Our goal is to make them ask questions.

Young people nowadays are growing up at a time when support for wgig politics is on

the rise acrosBurope. With social and political issues increasing every day,inghgs

organizations suggest an alternative way for young people to perceive the world. It is

therefore timely and vital that young people continue to develop a moral compass. We

believethat the greatest way to raise awareness is through education. Talking to students

about the past, giving them the chance to collect information and judge whether or not the

source is reliable will equip them with the essential knowledge.

Keywords
humanrights, genocide, holocaust, war
Aims

Cognitive:
To read up on the history of the Holocaust
To look for the consequences of the persecution, especially regarding the Second World War

Skills:

1. Students are encouraged to take up addiaming, while they build a concrete base of
knowledge of the topic

2. They become researchers

3. They adopt critical thinking while using a variety of sources

4. They become writers, directors, producers of videos

5. They learn to coperate

6. They pactice their artistic and IT skills

12 Teacher of Economicsi guidance counsellor of the T4E programmemail:
kmarkidou@hotmail.com

B3TAE Ambassador
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Attitude:
Students need to develop awareness, understanding, sensitivity, towards people who belong in
minority groups and eliminate the prejudices and the stereotypes of society

Develop a new network of partnerships
34 Senior School of Glyfada, Music Schoolalimos, 2™ Senior School of Gerakas

Educational methods to approach the Holocaust

Three important institutions, Yad Vashem, pioneer Holocaust Museum, located, in Jerusalem,
Israel, the U.S. Holocaust Memorial Museum (USHMM) and the Task Force fordtiteral
Cooperation on Holocaust Education, Remembrance and Research, have written approaches
and guidelines forteaching the Holocaust. These organizations have conducted extensive
pedagogical research into creating educational methods to approach thaudbl&ome of

them are listed below.

1. Define the term "Holocaust".

2. Create an environment that promotes learning, using active pedagogical tools and-a student
centered approach.

3. Personalize the Holocaust by translating the statistics into indhgthries.

4. Avoid teaching or implying that the Holocaust was inevitable.

5. Use witness accounts to directly engage the students with history.

6. Place the Holocaust in its historical context.

7. Emphasize to the students that the perpetrators éfdloeaust are also the ones who left

the most historical evidence for it.

Visit to the Jewish Museum of Greece

Our school 6s students visited the Jewi sh Mus
historical experts learning about everyddg, culture and customs of Greek Jews and also

about life before, during and after the Holocaust. Students had access to valuable sources and
material offered by the museum which they used in their assignments. It is important to mention

that the part othe museum dedicated to the Holocaust with its invaluable exhibits is of
exceptional importance for the students.

Visit to Restion

Our students visited the center called Restion, which houses elderly survivors of the
Holocaust, and Jews who in orderstavive in these times were hiding under false identities.
The participants had the chance to meet them, listen to their stories which vividly illustrated
the horrors they went through, and finally have a conversation with them.
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The competition of Greek Ministry of Education "Greek Jews and the Holocaust"

The Greek Ministry of Education organizes an annual competition in collaboration with the
Jewish Museum of Greece in which teams of students produessraixe videos about "The
Holocaust and the Greek Jews". Our school has participated with numerous teams from 2016,
many of which have won and had the opportunity to visit AusckBiitzenau Memorial and
Museum.

A video of our students who participated in the competltlon in previeass can be found in
Youtube (Youtube, ®as3UUe 25U Ue BacgaUi UxeU 1

Interview with a hidden child of the occupation
Beniamin Almpala was a hidden child during World War 1l, and it is a great honor that he

shared with us hi s idedrmadebysolr stadentsifoy the cdnipetition y e a r
of the Mlnlstry of Education called "Greek Jews and the Holocaust" was based on this interview
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The Holocaust on Film

Another way to approach thesue of the Holocaust is through movie screening.
U The Diary of Anne Frank (1959), (2016) Age group 8+
Schindlerés List (1993) Age groupl4+
Son of Saul (2015) Age groupl4+
The Boy in the Striped Pyjamas (2008) Age groupll+
The Book Thief2013) Age group 11+
Life is Beautiful (1997) Age groupll+

[ - enHEN antEN enHiN enH

Crocus Project

Students are planting flowers in honor and remembrance of all the children who died in the
Holocaust. The Crocus Project is an Irish initiative whereby HETI provides yélloeus

bulbs for young people and school pupils aged ten years and over to plant in memory of the 1.5
million Jewish children who perished in the Holocaust and thousands of other children who
were victims of Nazi atrocities. The yellow flowers recall telgw Stars of David that Jews

were forced to wear under Nazi rule. The Crocus blooms around the end of January, about the
time of international Holocaust Memorial Day (January 27th). When people admire the
flowers, the pupils explain what they represemd @ecall the children who perished in the
Holocaust.

Participating in The Crocus Project is a tangible way to introduce young people to the subject
of the Holocaust and to raise awareness about the dangers of racism and discrimination.
Participation in The Crocus Project is free!
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The Butterfly Project

ONE BUTTERFLY PAINTED FOR EVERY CHILD LOST IN THE HOLOCAUST

The Butterfly Project is a call to action through education, the arts and memorial making. We
teach social justice through lessons of the Holocaust, educating participants about the dangers
of hatred and bigotry to cultivate empathy and social responsibility. By painting ceramic
butterflies, which are displayed as symbols of resilience and hope, participants remember the
1.5 million children killed during the Holocaust. In this work, The Butterflyjéct honors our
commitment to the Survivors to Never Forget.

ALY A
a0 W g

International Holocaust Remembrance Day (2 of January)

rojection of the Yad Vashem film AMay Your
Witnesses and Testimonyo series provided by
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Remembrance Center. In this film Ovadia Baruch, a Greek Jew born in Thessaloniki tells his
own story on location where the events occurred. He recounts happy childhood memories in
Thessaloniki the deportation of the Greek Jewry to Auschwitz, the dehumanization process in
Auschwitz, daily life in the camps and finally, his survival and return t@lsra

Collaboration with organizations or agencies

For a second time we have applied for a grant from "The Olga Lengyel Institute for Holocaust
Studies and Human Rights" (T.O.L:Ia public charitable institution based in New York that
provides professital development seminars to inspire and sustain educators teaching about
the Holocaust, other genocides and human rights in the United States and in Europe. This
grant follows our participation in the Holocaust Education and Social Justice seminar in
Athens: Learning from the Past, Acting for the Future. Moreover, this grant encourages schools
to develop projects that are innovative, participatory and respect the core principles of
Holocaust education. The projects should also take into account pregemneal#ties and use

the lessons of the Holocaust to motivate students to act against stereotypes prejudices and
discrimination in their own environment.

Participation in the 3" TOLI Holocaust student Art Exhibit

TOLI invites all graduates afomestic and international seminars to submit photographs of
their studentsodé artwork to reflect what they
Inspired by the memorial of shoes on the Danube Bank and the hundreds of thousands of

shoes found at the Auschwitz contration camp which once belonged to the captives that

were later executed, our students decided to work on a creative project with lasts to honor the
victims.

Finally, we prepared a viewing of thisstudgnt oduced f il m which cente
ChildAsa Vi ctim of the Hol o‘lcw’?ust 0
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Philosophizing... A tour through moral values Nectaria Scoutelil* Fotios
Danaskos® and Paraskevi Partheni®

1"The Academy of Plato" a photo taken by F.Danaskos at Vatican Museum

Summary:

In an age of problematic and general rearrangements, the modern human seeks for suggestions
and means to overcome the impasse. The ancient Greek ideal offers moral values and
intellectual armor so that modern humans can face every problem that is arvaadgaroper

basis. Our program aims, through the interdisciplinary nature of school subjects, to teach the
values of Greek philosophical thought and European intellectual elite, adapted to the new
educational conditions.

Our program refers to the connectiof the archeological sites with the most basic ideas of
well-known ancient Greek philosophers. Modern digital technology also contributes to this
approach.

The place, where the program unfolds, is the ancient Agora of Athens, as it was formed during
theClassical Times of the 5th century BC and was established as the political and social center
of the city. The archaeological site of the Ancient Agora of Athens representing the ideal of
democracy can become the perfect setting to marry the ancient iGtelédct (with) to the

ideal modern man.

Daring a mental experiment, we have chosen some buildings of the ancient Agora, put in front
of each monument an important intellectphilosopher, older or younger than the classical

“Coordinator , Teacher of Modern and Ancient Greek language & literature , MA
nskouteli@gmail.com

15Geology specialist, Teacher of Geography and Geology, NEDas@yahoo.gr
Evangelia Manologlou, Digital specisil, Teacher of Modern and Ancient Greek language &
literature, Mscgvmanol@gmail.com

6 English proofreading, Teacher of English Literatwreparthenis@gmail.com
8th JuniorSenior High School in ChalanddELLAS
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Era of the city of Athens arfdom this important point the spread of important ideas and moral
values for lifewill begin.

A group of students at our school has undertaken the completion of the program along with the
guidance and support of the coordinator teachers of the prograyh@ilie selected the most
important Greek philosophers and recorded the most characteristic points of their work, and
then chose to place them in front of important monuments in the ancient Agora. This scenario
will be implemented through a location baskgital game.

Involved educational subjects: Philosophy, Histrgheology, Geography, Geology,
Informatics

3-5 keywords Philosophy, Moral values, Ancient quotes, Ancient Agora, locdiased
gaming

Philosophy: a teaching tool for moral values

Ourprogram aims, through the interdisciplinary nature of school subjects, Philosophy, Ancient
Greek Language, Ancient Greek texts from translation, the history of geology and informatics
and adapted to the new educational conditions, to teach the valueseaif @rlosophical
thought, which are the basis of modern European intelleglitehnd culture.

The rationale of the program was the study of the ancient Greek philosophers, whose writings
are milestones for the Greek and the world intellect. It is géipeaccepted that European
culture, as well as the entire modern philosophy, has its foundations in the ideas and values of
the ancient Greek philosophers. Values such as democracy, freedom, education, justice,
friendship, respect, were presented firsthi@ works of the ancient Greek philosophditseir
guotespresentedhroughtheirworks aretoolsfor teachingmoralvaluesto studentsandtraffic

lightsin theirlives. In today's era, where modern mankssgroposals and means to overcome

the impasse of general upheavals on a social, economic and spiritual level, the ancient Greek
ideal offers moral values and spiritual armor so that modern people carapiapeblem

created on a proper basis.

A tour through moral values

Kpariotnv dnupokpariav

discipline EUyéveiav Gokel  courtesy democracy
Mndtv Gyav ‘Emraivel apetiv AdwpodoknTog dikale
solidarity
ATOXOUTIOUVGRDOT 'Hrr@ Umrép Sikaiou justice
®iAiav QUAaTTE
respect friendship
IkéTag aidou AaBwyv amrédog
naideias avréxoy DIA6c0QOG Yivou
education wisdom Fopoic Xp®

2 Quotes of different philosophers and their English translation

The school lessons give fragmentary or little information about the life and work of the ancient
Greek philosophers, while the students are of greatest in their teaching. Inspired by the
literary courses and with the help of technology, we created the right conditions to cultivate
interest in the ancient Greek philosophers. The students studied their lives and teachings in a
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targeted manner through specific bibliography and gained significant benefits for their
spiritual development and improvement. They studied texts from the works of Plato and
through him they got to know Socrates, they also studied texts of Aristotle, Epicurus,
Democritus, Parmedes,as well aseveral other philosophers and gleaned the most important
points of their teaching. Then, they made a small text with the basic points of each philosopher's
teaching. The purpose of this research and study was the dissemination cdshendigalues

of ArchaeeGreek thought and culture to other Greek and foreign students.

Alongside ancient Greek philosophical thought, the students got to know important buildings
of the ancient agora of Athens, which had been constructed in the cithefsAin the 5th
century BC. At that time, known as the Golden Age of Pericles, the ancient agora was upgraded,
new public buildings were built and everyday philosophers, orators, scientists and intellectuals,
as well as students, gathered there, discugssiagy interesting topics. The city of Athens
became the spiritual center and pole of attraction of eminent people from all over the then
known world.

The students refer to the bibliography given to them and study specific buildings of the ancient
agora, €arning their role and function and, in parallel with the knowledge they acquire, they
understand the significant progress of Democratic Athens, through the evolution of its moral
spiritual and logistical culture. This results in the appreciation andatesihe students to the
ancient Greek monuments and, by extension, the appreciation of our ancient Greek cultural
heritage.

; Egi
Tag 15éq 3
Philosophizin vocioar yrim
p g' ) . 0péaBay votg
& oy
Vw;,el
Q'Uro'v
s ;

7 AristotleTnc pev kaxiag n

unepBoAn kain

S P AT EMeuwbig, tng &’

' APETAG N HECOTNG'
AvBpwrov
nw
Ta ndvra
pEELKaL ?l} atrapkeiag
5 }’f,/ i KapTrog
OUbEV HEVEL WA Naudeia Toig pev péyIoTOC
‘e véoig owdpoauvn, £AeuBepia
': { ToLg 8¢ Mévnat

mAoutoc, Tolg 8¢
TAQUGLOLE KOOWOG

Diogenes Epicurus

Heraclitus
3. Philosophers quotes in ancient Greek.

Building the storyboard

The entire teaching of theogram of both the Ancient Greek philosophers and the important
buildings of the ancient agora was done in a pleasant and comprehensible way for the students.
Initially, important Ancient Greek philosophers were chosen by the teache3ppratic, of

thetime of Socrates, but also later, who are known for the influence they exerted on the thought
of spiritual people through the centuries. Then, the appropriate scientific bibliography was
selected, as well as short films suitable for children, in ordéinéostudents to be able to follow

in an easily understandable way, the admittedly difficult thoughts and ideas of the philosophers.
Then, after identifying the map of the ancient agora of Athens of the 5th century BC, buildings
that played an importantleoin the political life of the Athenians were selected. Subsequently,

the appropriate blbllography was chosen in order for the students to get acquainted with the
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use of these buildings from reputable sources. At the same time, the students were also
highlighted through the history lesson, the importance of the ancient agora, which was located
at the foot of the sacred rock of the Acropolis. In the ancient agora, frequented not only by the
most important Athenian intellectuals, but also scientists, miploers, orators, politicians

from every part of the then known world in order for them to present their ideas and converse
with each other. Among them there were many students who followed their teachers, as well
as Athenian citizens who conversed ancehistd to the new original ideas of these important

ersons. Specifically, the following buildings and philosophers was selected:

BUILDINGS PHILOSOPHERS
. Basileios Stoa 1. Homerus
2. Stoa of Zeus Eleutherius 2. Heraclitus
3. Temple of Hephaestus 3. Democritus
4, New Bouleuterion 4. Socrates
5. Old Bouleuterion 5. Plato
6. Tholos 6. Aristotle
7. Eponymous Heroes monument 7. Diogenes
8.Aiakeion 8. Epicurus
9. South Stoa |
10. Southeast fouain house

Ancient Agora of Athens and Greek philosophers

* 1. Basileios Stoa Homerus
* 2.Stoa of Zeus Eleutherius Heraclitus

* 3. Temple of Hephaestus Democritus

* 4. New Bouleuterion Socrates

* 5. Old Bouleuterion Plato

* 6. Tholos Aristotle

* 7. Eponymous Heroes monument Diogenes

* 8. Aiakeion Epicurus
* 9, South Stoa I Plotinus
* 10. Southeast fountain house Proklos

4 In front of each monument of Ancient Agora stands a philosopher.

Twenty-seven (27) students of the second grade of Gymnasium, fourteen years old, participated
in the program and were divided into seven (7) groups. Each group consisted of four (4)
members and one of three (3). The groups were formed on the basis oisiies and
friendships of the students. Each group had to fill in, collaboratively, a worksheet referring to
a philosopher and a building of the Ancient Agora of Athens. After giving the required time
for the processing and recording of the requested perdmteam presented to the plenary of

the class, the worksheet. Alongside the bibliography, electronic and printed, given to the
students, a small video was also provided, mainly for the philosophers, where the basic ideas
of the philosophers that theusients were working on were presented in an intelligible way.
This is "Animated... Philosophers" of public television ERT3 (produced by ERT-2012).
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Through the show, the most important Philosophers of all time are presented through an
original marriageof animation and interviews with academics. The worksheets processed by
the students were as follows. Indicatively, the following are presented:
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5 Sample of the Work Sheets

Theseworksheetshave an electronicbibliography becausehe programbeganduring the

health crisis when the courseswere donewith distancelearning Later, when faceto-face
teachingwasrestoredthe studentsverealsogivenprintedbibliography in orderto processas
bestaspossibletheteachingof the philosophers

Then, a scenario was conceived in order for the specific program to be presented in an
intelligible way and finally an electronic game to be implemented, which will combine fun and
teaching in a tempting way. The flow of the program is as follows:

The storyboard

We are transported to the ancient agora of the 5th century BC. A teenager decides to take a
walk in the ancient Agora of Athens, however, he does not know which buildings are and asks
for information from the people who are there. Good Ludkgs him in front of ancient Greek
philosophers of various scientific fields, most willing to reveal to him, important moral values
for his life, which come from the positions of their own intellects, while at the same time, they
give him information abut each building in front of him, for example, Socrates is placed in
front of the New Bouleuterion, Aristotle in front of the Tholos, Epicurus in front of the
Aiakeion and so on.

Geographical positioning of Ancient Agora and its importance
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https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/these
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/worksheet
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/have
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/an
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/electronic
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/bibliography
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/because
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/program
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/begin
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/during
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/health
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/crisis
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/when
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/course
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/be
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/done
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/with
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/distance
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/learning
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/later
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/when
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/face
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/to
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/face
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/teach
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/be
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/restore
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/student
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/be
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/also
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/given
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/print
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/bibliography
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/in
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/order
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/to
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/process
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/as
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/best
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/as
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/possible
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/teach
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/of
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/philosophically
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Our progranrefers to the connection of the archeological sites with the most basic ideas of
well-known ancient Greek philosophers and involves High School studenis$ (iears old)
and us ashe responsible teachers
The
Ancnent Agora of Athens N el
: are

6 Google map. Posiining the Ancient Agora of Athens

working on is located irthe center of Athens between the Hill of Acropolis, the National
Observatory of Athens in Thisio and the Monastiraki square. Basically the archaeological
center of Athens, geographically plotted through the geographical coordinates as: 37,9758253,
23,722859 and wusing the Plus Code address : XPC(
We are using a digital model where we can see the virtual restoration of the buildings that were
standing in this area during the Classical times of the 5th century BC.

The Agora during the 5th Century BCE:

1. Basileios Stoa, 2.Stoa of Zeus Eleutherios, 3. Temple of Hephaestus, 4. New Bouleuterion,
5. Old Bouleuterion, 6. Tholos, 7. Eponymous Heroes monument, 8. Aiakeion, 9. South Stoall,
10. Southeast fountain house, 11. The Mint, 12. Courts, 13. Stoa Poikile

htto://ancientathens3d.com/classical-agora/

7 http://ancientathens3d.com/classiagora/

This area was established as the political and social center of the city.
Consequently, our students will work and try to discover the most important ideas and cultural
aspects of ancient Greek Phophers, while they are taking a guided tour on site.
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Playful learning -Location based games

The postcovid era defined the need that had already been emerging even earlier for a more
modern, digitally updated, more interesting and more challenging emtuc@iherefore our
intention is not to give another course of philosophy, history or Geography, but to put our
students in a position to experience the knowledge, to have fun and be happy to learn!

How will we manage effective and, at the same time, argusin ear ni ng? Thr ough
We are living in an era of digitalization, like it or not, where gaming is a trend. So, why not use
this trend into our classrooms? We are talking then about playful learning, which is an
educational approach in which a statebeing is facilitated that is creative, explorative,
experimental, active, and immersive. It stimulates intrinsic motivations and the flow state of
the learner. The learning activities are focused on constructing knowledge or skills in a fun and
experimatal mannet’

Using the game as a learning technique, we aim to activate the students' interest and create a
virtual environment that will help and guide them in the search of knowledge in an experiential

and funny way. So, this is Gamification, that is the creatiot) tie involvement of our

students, of a digital game, where through the collection of points and the search for goals we

set incentives for the search of our goals, i.e. the collection of philosophical sayings from
specific archaeological sites. Since /e a map (ancient agora), a plot/storyboard (wander

and meet philosophers in front of important monuments), we were planning to set up a Location
Based Game (LPG). Thisis a game based on a thafamic via GPS or preloaded one which
evolvesandproges es via playersdé6 | ocation each ti me
APok®mon goo. These games can be played on n
the players are moving in an actual place, in our situation the Ancient Agora.

It could be dher a simple digital tour around ancient Agora where the player will meet the

Phil osophers or a more ambitious dAhunting t1
station and the philosophers will give the players clues in order to find the next one.
Our player, Athe studento wild.l be the prota

Ancient Athens Agora and when he is in front of the selected monument, and then an ancient
philosopher will pop up in his electronic device (cell phone/palm compiee)player will

be questioned and will also be asked to answer questions of a corresponding learning and
cognitive level and in this way he will gain points in the tour and will receive instructions for
the search of the next monument/goal.

In our game we aim to connect the world of the ancient agora and the world of digital
technology. We hope that the students will be tempted to get to know and explore history.
Through the use of virtual reality, the studé&matveler will get to know the story ia very
original and modern educational way.

There are several free software to use. Some of them are developed by well known universities
as, for example, fATalebMaserothg MPTuBGEB, LA
We believe that playfulelarning is a trend that helps the active participation of students who

react to a learning environment that challenges them to browse and search for data, to

17 Center of innovation, Leiden university
https://www.centre4innovation.org/stories/defiipigyful-learning/

18 http://taleblazer.org/
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experiment, to take risks, to fail and to try again and so through this process to build the
necesary knowledge and skills revealed by this program.

Dissemination of the program

The program started with the ideag#tting in touch with foreign schools and studying the
perceptions and philosophical tendencies of the students between GermanyafaaBece.

We are in contact with two schools, in Germany/Schule Eins and in France/EREA Alain
Fournier and because of this cooperatiorg have first achieved the diffusion of the
philosophical questions posed by the students and teachers alongeintho#ition and views

on issues and questions about democracy and philosophy.

We have created a modern benevolent project on modern philosophical quests of our students
and teachers and all our effort is blocked in an eTwinning project called: "'Demaordcy

Moral values in Ancient Greek Philosophical speech™.

Recentlythe schoolfrom France Alain-Fournier, hawisited Greece. Thé&reekstudents of
theprogram, wearing -Bhirts printed with the logo of the program and the names of the ancient
Greek philosophers, guided the French students and their accompanying teachers, in the ancient
Agora of Athens and presented the basic positions of the philosotitegrthey had been
studying during the year with the program entitled: "Philosophizing ... A tour through moral
values".

8 &9 Photos‘rom the anC|ent Agora of Athens W|th the students and teachers of our school and our
foreign partners.
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https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/recently
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/the
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/school
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/from
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/france
https://www.babla.gr/%CE%BB%CE%B5%CE%BE%CE%B9%CE%BA%CE%BF/%CE%B1%CE%B3%CE%B3%CE%BB%CE%B9%CE%BA%CE%B1-%CE%B5%CE%BB%CE%BB%CE%B7%CE%BD%CE%B9%CE%BA%CE%B1/visit
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10 Glreek and Frenchstudents in front of the Acropolis museum
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European Values- Traveling with a suitcase full of European Union values
- Democracy, Justice, Rightsloannis Karagkiozis?®° and SofiaTselep?*

Summary

This paper aims to present the training program entitled "Traveling with a suitcase full of the
valuesof the European UnionDemocracy, Justice, Rights”, implemented in the framework

of Erasmus + KA3 "Teachers4Europe": Organizing a Market for Demodtatiture. The
program was implemented by students of the 1st and 2nd grade of the Experimental Primary
School of Serres. The students got in touch with the European Union, the purpose of its
establishment and operation, the countries that make it uppthee on the European map,

their flags and their various characteristics. In addition, by utilizing printed and electronic
material from the EU Learning Corner, students came in contact with learning and information
resources, books, fairy tales and ganihis was followed by actions related to concepts such

as the valuesf the EU, the ideals it stands for, respect for humanity and the environment,
human rights, equal opportunities, freedom of speech, expression, press, freedom on the move,
democracyThe students dealt with a variety of materials and implemented a joint action plan
proposed in collaboration with our partners, L2C and Psimolofos Primary School of Cyprus in
the framework of our collaborative action plan. Overall, during the implementafi the
program, a wide range of teaching models was utilized with various learning strategies,
experiential, exploratory and authentic learning and with an amount of educational techniques,
which led to learning, knowledge, understanding, applicati@veldpment of students'
creativity and formation of democratic attitudes and values.

Keywords: European Union, democracy, justice, rights, creativity, values

1. Introduction

The European Union takes care of the education of its citizens by treatingtsagleitizens

of tomorrow who should be equipped with skills and form life attitudes harmonized with the
valuesand ideals of the EU for a sustainable development. As stated in Articles 2 and 3 of the
Lisbon Treaty (2007), the European Union is basethe valuesf respect for human dignity,
freedom, democracy, equality, the rule of law and human rights, is characterized by pluralism,
prohibition tolerance, justice, solidarity and equality between women and men, promotes
peace, prosperity of its pples, provides its citizens with an areafifedom, security and
justice, respects the richness of its cultural and linguistic diversity; and takes care of the
protection and development of Europe's cultural heritage. These common values are also
enshrned in the Charter of Fundamental Rights of the European Union (2012). Among other
things, it is said that the peoples of Europe have decided to share a peaceful future based on
indivisible and universal values of human dignity, freedom, equality andagojicand on the
principles of democracy and the rule of law. The Union places humans at the heart of its action
and creates an area of freedom, security and jusitlewing the European elections in May
2019, the European Union has set a few priarite the formulation of its political agenda

and policies until 2024, priorities which serve to address the key challenges facing the EU and
its citizens. One ofhesesix priorities is to give a new impetus to European democracy. The
democratic ideals gyported by the EU is a matter of immediate priority. The EU also supports

20 Teachers4Europe Ambassador Primary Education Serres Gresgl. bankaragk@gmail.com
2! Teacher4Europe Serres Greecendil:sofiatslp@gmail.com
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throughthe Digital Education Action Plan (202D27)a sustainable and effective adaptation
of the education and training systems of the EU Member Statbgey move towardike digital
age.

2. tnnovation

Taking into account the modern goals of education as well as the ideals advocated by the
European Union and UNESCO, we have created appropriate learning and authentic learning
environments,also throughthe support of ICT, so that students can engage eatige
engagement, acquire knowledge, develop skills and abilities, and shape attitudes in line with
democratic ideals and European values, elements necessary for their lives as adults, future
citizens of the European Union in tomorrow's society.

3. Matching with the T4E project

Both education and teachease important factors in promoting an understanding of the
European Union and building a European identity. The European Union as a community of
valuesis based on democracy and human rigbBfsentimes however, teaching practices and
curricula did not necessarily include teaching the vabig¢be European Union as described

in Article 2 of the Lisbon Treaty and the Charter of Fundamental Rights of the European Union.
The 2018 Council Recommendatioon Common Values, Inclusive Education and the
European Dimension of Teaching encouraged Member States to promote Elardlaetve
democratic citizenship from an early age at all levels and types of education and training
(Asderaki & Sideri, 2020)The European Program Erasmus + KA3 "Teachers4Europe: setting
an Agora for Democratic Culture” (20:2821) aims to address several challenges, through
education that will promote the principles, valuesd democratic culture of the EBy
considering theEU as an entitythat worksOn behalf of allpeople. Teacher members of
Teachers4Europe (T4E) will act as social and cultural actors, spreading Europeatovilkeies
school community, to colleagues, to young people and to society. In addition, thepmitite

a dialogue between stakeholders at social and political level and contribute to synergies and
improve the quality of education and training, thro&gineading knowledgef Europe and its
values, with an emphasis on Democratic Culture through colidibn and exchange of ideas

and practices with other members. During this program, the students of the 1st and 2nd grade
of the Experimental Primary School of Serres, apart from individual actions aimed at getting
to know and contacting the EU, also wedkon a joint, collaborative action plan withr team
Teachers4Europe Primary Education of Se@eecgKaragkiozis loannis, T4E Ambassador)

and other two partners, Learn to Change Change to Learn,R&€ir(i Veneti, L2C T4E
AmbassadorandPsimolofos Primary School of Cyprusléna Perikleous, Headmistress).

4. Teaching EU values Theoretical framework - Teaching models

Traditional education is considered inadequate and ineffective and must adapt to the changes
of society to servas newgoals. In this context, a shift to authentic learning is required, which
based on modern approaches to education, such as constructivism and established learning
bridges theory with practice and connects knowledge with the real world (Cardet, 2022, pp. 9
10). Authentic learning refers to authentic learning environments, authentic activities and
authentic assessment (Cardet, 2012, gf))9 Authentic learning is a studecegntered process,
cultivating collaboration, the development of interpersonal relskigs, experiential learning

and research learning in an authentic context. It connects theory with practice, as students are
actively involved in solving realorld problems. The use of ICT in the context of authentic
learning comes to give access torses of informatiorinformation is mentioned twicbut

also to bring students in contact with the life of Europe and the world. In the context of authentic
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learning, students are called upon to make decisions, solve problems, collaborate, evaluate
informaion, or in short develop a variety of skills, life skills, digital skills airdaddition to

social and learning skills. In the context of authentic learning, students will develop more
motivation, a positive attitude towards the science of educationvdinble engaged in their
learning (Sadler, 2009). Students actively participate in the learning situation within
meaningful contexts in collaboration and interaction with others and their environment.
Throughsuch appropriate and modern learning environg)étris possible to cultivate all those
democratic valueand democratic ideals of the EU.

5. Teaching EU values, educational methods and approaches

For the purpose of teaching EU values, a varadtieaching methods and approaches were
used in thelassroom. More specificalljgome of the interactive and experiential methods used
were simulationgnd roleplaying games, the brainstorming and concept maps, the question
andanswer method and the obstetric method, the case study, art and visua aresatibn of

visual works and models, various works and models, presentations and screenings, videos, play
material from the European Union Learning Angle and the inteffiagty tales, etc.a further
analysis of the methods and approaches appliedasvalgh elaborating on.

Simulation is the representation of the operation of a real process or system. According to
Tompson, Simonson & Hargrave (1996), simulation is defined as the representation or model
of an event, an object, or a phenomenon. It wagldped to support learning in a way that
relates to the real world, enabling experiential learning (Misteldt, 2015). Using simulations,
students learn to act in different situations of their lives, to follow a series of actions to
implement a process ortask. Using simulations in the educational process, the motivations
for learning, the attention and the involvement of the students increase, as well as the
transmission of knowledge (Lunce, 2007). Educational simulations enhance and support
students' aote participation. Students learn empirically and the knowledge that is built is
knowledge that can be applied in real life. Rplaying games are also a type of simulation
according to Hale Feinstein, Mann, Corsun (2002) which, when applied, creatdesuita
conditions for fun and experiential learning.

The case study is a research metAssiociated wittsocial sciences that allows the exploration

and understanding of complex issues, especially whetepth investigation is required
(Zainal, 2007) and hes to explain the process and outcome of the phenomenon through a
complete observation, reconstruction and analysis (Tellis & Winston, 1997). It is based on an
individual case or situation that the researcher observes and explores carefully. It isjag¢echn
that deals with the study of a real situation or an incident that is in progress. It enables students
to outline "what it is like to be in a situation”, to produce a general description of the
experiences, thoughts and feelings of the people andisitsdhey are studying and to think

of ways and solutions for how they could to predict or eliminate some unpleasant phenomena.
Through case study, students can understand the concepts more clearly and vividly, instead of
simply presenting abstract prip&es and theories.

The concept map, otherwise known as a mind msagpschematic representation of connection

and interconnection of concepts based on categorization rules (Salvaras and Salarp.

107). The construction of a concept map begins with the recording of students' ideas on the
subject (brainstorming). Then the ideas / concepts are organized in groups and placed on the
map where with arrows or auxiliary words we create theineotions. A concept map can

serve as a teaching to&@p that one can commenagéth a general concept under which the
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most specific ones will be linked. It is argued that this process, the general concepts to be
presented first, at the top of the concepprand followed by more specific ones, is a pleasant
activity for students, which enables semantic learning (Hatzigeorgiou, 2004, pL&a&fy,

the final step of the process is to check and evaluate theUsayg the concept map favors a

full understading of the content of the concepts afidhnsforms learning int@n active

process. Students are encouraged to understand the structure and processes of knowledge
construction, "learn how to learn" and develop their critical thinking.

"Teaching through Aftor "Artful Thinking Program" or "Artful Thinking ProgramATP" is a

program developed by Harvard Project Zero with the aim of integrating art into teaching. As
mentioned (Project Zero, 2006) the purpose of the "Artistic Reasoning” Program is to help
teaclers use the visual arts in ways that enhance thinking and learning. ATP is designed to help
teachers use the dynamics of art to develop students' thinking. It is based on a metaphor and
utilization of the painter's palette in the didactic practice.

6. Degription of actions and subobjectives

6.1 Action: EU countries- | paint and play

Aim: The aims of this activity are to make a first contact of the students with the EU, to inform
the students about the European Union, its creadiboytthe countries tt constitute it, to

locate these countries on the map, to acquire knowledge and information about the
characteristics of these countries, about their peculiarities, to talk about European values.
Methodological approach:Use of a fairy tale, utilizationfaeading techniques, discussion,
guestions and answers, utilization of new technologies, creation of works of art, painting, paper
cutting, collage, interactive games.

Procedure Implementation of the action:Due to the young age of the students (sexear

old primary school students), the beginning was made with the use of a fairy tale. The fairy tale
"The Stars of Europe" by Papaioannou and Varvarousi was chosen, material proposed by the
learning angle of the European Union. The fairy tale is about,ditjie Europe, who travels

the world, gathering her stars. Only with the name of Europe is the first connection with Europe
achieved, which is not only the name of the girl in the fairy tale but an entire continent. There
is a discussion and the prenusoknowledge of the students in relation to Europe is extracted.
What followsis an observation of Europe on the map. The story is then edited, using images
and texts, followed by a discussion on the deeper meanings of the story, such as respect for
man, luman dignity, respect for nature and the environment, respect for diversity, the right in
peace, the right to create, solidarity and supply, all the "stars" with the European values that

Ta actépla g Evpwning — Afieg tng E.E.
The stars of Europe - E.U. Values

Ayandye tn $pvon kat ta {wa.
We love nature and animals.

Jepopaote 1o nepiPaiiov.
We respect the environment.
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little Europe has gathered. The stars of Little Europe are the ondaspresent the flag of the
European Union with the 12 yellow stars. An experiential activity follows in which students
cut out stars and write on them their own messages / falugbetter world. They then create
the flag of the European Union agm@up artwork. The activity that follows is for students to
get to know the countries of the European Union through the printed material "I draw and play"
of the European Commission. With the use of this book, children get to know each country
individually and its special features, such asNtamneken Pisa trademark of Belgium, paint
a

Figure 1. EU activities and material for the implementation of the action "EU countties"

paint and play "

picture from the fairy tale Hansel and Gretel of the Gribnothers as a trademark of Germany,
using the technique of collage compose monsters of Greek mythology as a special feature of
Greece, create a pizza as a feature of Italy and croissants with imaginative shapes as

a trademark of France and other such activities. At the same time, the material of the European
Union "Europe and you" is used, material with which the students draw and cut the flags of the
countries of the European Union. Finally, interactive Digital @afnrom the Learning Angle

are utilized. Thus, through a variety of teaching techniques, activities and materials, students
approached concepts such as European Union and Europeanivaydayful and creative

way (Figure 1).

6.2 Action: The 4Ds (Demacracyi1 Justicei Right 1 Creation)
Different activities were implemented for this action.
6.2.1 Activity: What are 4Ds?
Aim: The aims of this activity are for the students to deal in depth with the vafues
Democracy, Justice, Human Rights drabt but not leasto express themselves in various
ways for these concepts, developing their Creativity.
Methodological approach: The method used is the method of authentic learning in which
students are asked to work in a collaborative framework with other partners and knowledge
building is based on the constructivist theory according to which students build new knowledge
Based orther previous experiences, through social interaction with others and their cultural
environment. Other teaching techniques used wWeeis unnecessargrainstorming, the
concept map, the use of painting, the discussion, the oblique and the productive think
Procedure Implementation of the activity: The main question we dealt with is: What are the
four Deltas? What does democracy mean? How will democracy be expressed? What
symbolizes democracy in our daily lives and shows that we live by democratiqlastci
What is justice? How do we know something is right? What happens if justice and the law are
not obeyed? Who administers justice? Do we act justly in all aspects of our lives? What do
rights mean? What are the basic rights that all people in the ar&? What would our lives
be like if we did not have rights? Sanice these questions were askéd, students began to
express their ideas by answering them. They were then asked to take the general concept, 4D,
and compile a concept map by moving omtore specific concepts and rendering them in a
variety of creative ways (Figure 2). Indeed, the students responded effectively to this and
offered plenty of ideas for each concept. Thus, for the concept of democracy, they argued that
democracy means elemts,

Figure 2. The 4 D (Democraeylustice- Right- Creation)- concept map

shas Institut fiir
niversits »))
i Didaktik der Demokratie

b iy = ), —
N ONWVERSITATEA |7 > s it T
) BABES-BOLYAI @ &e € Groeroreon AL 5

nnnnnn
rrrrrrrrr



43

it means that you can express yourself freely, read newspapers and write articles in the print
and electronic press. To freely express one's opinion, to respect others aghtthof others.

For justice they replied that it is awarded to the courts. They first associated the concept of
justice with the court and the sentencing of those who do not obey the law and after feedback
discussions concluded that justice can exisiur daily lives when we associate with others.

As for what is creativity and creation, the students answered that creativity is music, sculpture,
painting and in general all the arts. For human rights, they argued that all people have the right
to food, shelter, food, equal opportunities in education, and medicine. And finally, they
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expressed their views W|th very beautiful paintings imprinted on their concept maps.

6.2.2 Activity: Creativity and 4D

Aim: The aims of this activity are for students tofpen 4D, Democracy, Law, Justice,
Creation, in an imaginative and creative way.

Methodological approach: The didactic methodology again concerns the authentic and
experiential learning with the use of techniques and materials for the creation of wartks of a

It is learning about the process of creating works and in addition concerns the metaphorical and
allegorical use of created models / works. Finally, it has an authentic purpose as the models /
projects that the students will create will be exhibitetheschool area in public view.

Procedure Implementation of the activity: Initially the students were divided into two large
groups and each group had to think of a creative and imaginative way to render the 4Ds and
how important they are to all of humanity. Various ideas were heard from the students and
some students even magteme blueprints and blueprints that showed exactly how their project
would be constructed. Eventually, through democratic processes, each group came up with a
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We dress with the values of

il Ry EAHNKH AHMOKFAT\A

A 28 Institut fiir

2 a |I)

"Fﬁ,‘ f)p Pcavpyelo ThoaJelos, D Didaktik der Demokratie
B Epevvac ko Omen mmwv 2

UMVFRS”}\TFA i N‘ Leam to change
7 BABES-BOLYAI Nl '/ Change to learn

nnnnnnnnnnnnnnn
sssssssss

d

TeaCheRs
4

euRoPE




44

final plan, which was created with different materials. One group chose to create the 4D
boutique, a boutique where the clothes symbolize the valtige EU. and the motto is "Dress
in 4D" (Figure 3). The second group ended up creating the earth in the universe as a
construction process with a huge crane on top of it. This crane builds it witfhéDnotto of
the team is "We build the earth with 4D"(Figure Bhe students used a variety of materials,
old newspapers used to give the earth volume, other materials such as milk cans, food
packaging, string, and various other things would be throwmei trash, but the students reused
them in their constructions. The students' creations were exceptional.

Figure 3. The 4D boutique

q Anpoupyieg Twv pabnrav
RS
eufiopt Students’ Creations

2" opdda 2nd Team

OKOSOHOUE TN YN HE

ta 4 A. O tepaotiog
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G agieg g E. E.

We build the earth with
4 D. The huge crane
brings to the earth the
values of the E.U.

Figure 4. The earth is built with 4D

6.2.3 Activity: 4D in agriculture and products with quality labels

Aim: The aim @ this activity is to expand the valuesthe EU. and 4D in other areas of life.
Methodological approach:For this activity the students encountered EU learning resources.
Painting and collage technigues were also used.

Procedure Implementation of theactivity: The students used the material from the EU
Corner. entitled "Europe + Together, We Live Together" and were informed about the
agricultural sector and the ability of farmers to produce products with quality labels. By
discussing and connecting tkieowledge with the previous ones, they managed to make many
connections with the concepts of 4D (figure 5). Right: All people have the right to quality
agricultural products. Democracy: All Europeans have equal opportunities to produce quality
products. dstice: No one can get the name and identity of another product. Creation: Everyone
can create quality products and promote their products in creative ways.
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Figure 5. Products with quality labels

6. 3 Action: Election Simulation

Aim: The aim of this activity is for the students to get acquainted with the electoral process at
all stages, preparation of ballots, setting up the ballot box, screen, conducting elections,
counting of votes, repeat elections.

Methodological approach: For this activity the method of simulation through rplaying

games, experiential learning and authentic learning based on authentic situations was used.
Students have to solve an authentic problem. They need to choose a logo / image for the
newspaper that theclass is preparing to publish. The solution to the problem is to vote.
Procedure Implementation of the activity: The class must deal with a problem. What image

/ logo will they put on their newspaper? After hearing various opinions, they concludeesthat th
fairest way to decide what image they will put as the newspaper logo is to vote. But it is an
unknown process for them. First, we discuss what the elections are like and what are the steps
to follow. All the suggested images / logos painted by the stadee placed on the class board

and a serial number is defined for each one. The students are then divided into groups and each
group undertakes to carry out a specific project. A team undertakes to prepare the ballots.
Another group prepares the ballwox using a shoe box that is renewed and reused instead of
thrown away. With this action the students show their respect for the environment. A third
group assumes the role of the electoral commission that counts the votes. Then students have
to solve aradditional problem, how to set up the classroom screen since elections are a secret
process. Various ingenious ideas are heard and finally it is decided to use a tripod / easel which
they cover with a blue cloth. Everything is ready and the election ggasaeady to begin.

Each student enters the screen, votes and then leaves the ballot box. Once the process is
completed, the team selected as the election commission opens the ballot box and counts the
ballots. The counting ends in a tie of the first prveferences, in which case the repeat elections

are held between the two candidate images that were tiegl.r€peathe process and finally

with democratic procedures it was decided whatlogo of the class newspaper will(igure

6). All students e satisfied, they understand that the choice of image was done in a fair way
and democratic procedures were applied.

Npooopoiwon exhoywv
Election simulation

Anpokpartia onpaivet va Exet
K&TOL0G To Sixaiwia Tg
YVIHNG TOU. Autd
exkppaletal pe v
Yndodopla. Wndifoupe yia
Tov titho TG ednpepidag tng
TaENG pag Kat To Aoydtund
™me.

Democracy means having the
right to one's opinion. This is
expressed by the vote. We
are voting for the title of the TeaCheRs
newspaper of our class and
its logo.

euRopE
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Figure 6. Eleétion Simulation

6.4 Action: The cards for Democracy

Aim: The aim of this activity is to introduce children to democratic ways and procedures while
respecting the freedoms and rights of others.

Methodological approach: For this purpose, the material from L2C be used, the cards of
democracy, which describe behand and actions based on democratic ideals and democratic
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principles. The technique of case study, discussion and dialogue between students, painting,
and collagavere used.

Procedure Implementation of the activity: Afterwardswe introduced the L2C to ou
students and talked about this organization and its purpose. We explaingdsthia¢ team

partner and that provides us with the democracy cards that we can use and play with. Because
the students were your{§ years old, in the second class ofreéaitary school), ibecame a

more simplified variation of its meanings so that children can easily understand their meanings.
With these new simplified democracy cards, which were laminated, we played a team game to
edit their content. The cards were tutngpside down and the children were divided into
groups. Each team received three cards. Then each team presented the other cards to the other
teams. This was the first stage of the process. After that the students were cognitively ready to
work on two cas studies. The students, divided into two groups, also undertook a case study.
Each case study was also an everyday story from the world of children. The first is entitled "On
the road to the square" and the second "The work of John" (Figure 7). Eachegidagportion

of the case study aloud to the class, and students tried to explain, judge, and evaluate whether
the story hero's behavior was compatible with democratic vaheegleals, and then select the
specificOne is unnecessacgard of democracthat matched that behavior. Indeed, the students
were able to correctly identify which card of democracy with specific democratic
manipulations and behaviors matched the behaviors of the hero of the story. The parallels made
by the students between thepRblic cards and the behaviors of the heroes of the two stories

in the case studies were effective. The activity was expanded and the students created their own
cards (Figure 8).

MelAétn Nepintwong — lotopia 1" Ztov Spopo yia thv mAateio
Case study - Story 1st : On the way to the square

0, wafet
J

i L\ Leam to change
3/\ Change 1o learn

AwaBdlape Tny wtopia kat
eMAEyape TNV KatdAAnAn kapta yia
TO TG OL PpWES TNG Lotoplag
XElploTNKAV TIG KATAOTAOELG.

We read the story and chose the
right card which show how the
heroes of the story handled the
situations.

Figure 7. The Cards for Democracy by L2Case Study
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Enéktaon Spactnpiotnrag: Ta nabia épniatav Tig S1kEG TOUg KAPTES TG AnHoKpaTiag
Expansion of the activity: Children made their own cards

; —L] % ,
b R ks » Le 30 ‘
' ( — e . I EON [
C L e cmme Lea™ to ‘\\“’ R4S 90 Y ch d '

: \S 2 2 an Chamge 10 jea

Potbay Tov dous

[ Help the others. 1
Lo w0 <" ‘

= thhqe Ao kY

We help others
when they need help.

Figure 8. The cals for Democracy St udent s 6

6.5 Action: Google and L2C digital museums

Aim: The aim of this activity is for students to produce a speech about the democratic ideals

and value®f the EU. through art.

Methodological approach: The digital museums of Google Arts and Culture, the Artful

47

creat

o

Thinking technique and observation and spepaduction techniques were used for this

purpose.

Procedure Implementation of the activity: The students toured the digital museums. The

n

students observed paintings by wallown painters, painted them and wrote their parallels
with the cards of democrpcand the 4D (picture 9). Indicative tables used: Franz Mark's

enchanted mill, Claude Monet's June 30 celebration, Van Gong's Blossoming Almond Trees.
The students mentioned Van Gogh 's blossoming almond trees on the board: "It shows respect

for nature", Tt shows Creation and imagination". For the painting the celebration of the 30th

of June of Claude Monet stated "People and animals have the right to live in nature”, "We all
have the right to live together, people and animals”. For the painting The Eathiti by

Franz

d

TeaCheRs
4

euRoPE

Mar k stated fADemocracy. "People

» Wnorakda pouoeia - Digital museums Google Arts and Culture

run::«; Mua Spaotnplotnra npotewouevn and to L2C
euRost Suggested by L2C

NeptnynGnkaue ota Yn@Laka povoeia.
Ta nawbia eibav nivakec, Touc
{wypdploav Kt Eypadav ta unvopara
ToUg.

Children looked at paintings in digital
museums, painted these paintings and
wrote their messages.

Gppavs Mge. o el
" @pavt] Mdpk, O payepévog puAog
Franz Marc, The bewitched Mill

$0%

7 i :
LR TS
Y N’ &
OAot éxoupe Sikaiwpa va Jouue padi, avipwnot kat {wa. ~

People and animals have the right to live all together.

AvOpwriot kat {ia Exoupe Sikaiwpa va JoUpE atn @uorn).
Both humans and animals have the right to live in the nature.

Figure 9. Digital museums Google Arts and Culture
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7. Conclusions

This innovative collaborative program was implemented as a partnership between our partners
with the planning, encouragemt, coordination, mentoring and contemplative of Mr.
Karagkiozis loannis, Teachers4Europe Ambassador Primary Education of Serres.

Upon completion of the program, as found during itseedfluation, the program achieved its
goals. The students respondedremely well. They participated actively with joy and mood

and enjoyed the whole process. They gained knowledge and experiences through experiential
activities, demonstrated excellent communication, cooperation, observation skills. They
formed attitudes rad valuesharmonized with the valuesf the EU.And gainedrespect for
democracy. They encountered EU values. and developed their creativity by creating their own
works. They dealt with rich digital and printed material and utilized a variety of tegarni
resources. Most of all, however, they gained the experience of a collaborative way of working
with partners and showed a sense of responsibility and consistency in their cooperation. They
acted as conscientious citizens of Europe and the world withacarénterest for the world
around them, for the whole planet.
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Looking for a New Home! Effrosyni Chatoglou??

Introduction

The project was about the refugee problem, focused on our city, Rafina. It is a big problem

for Europe and an historical fact for Greece. It has to do with human rights and especially,
kiddos rights. Students | i ve needtoknonabautst soci al
And because kids think better when they have examples from Nature, the issue was

connected with Migratory birds, and so cultivate an environmental sensitivity together with

the social one.

At the center of the project, we put our oerty, Rafina. A city that was built by refugees and

never stop to accept new ones. To know the local history, the roots of their own family is so

i mportant for kids. A democr@teigah,petrhseonciitsy h
its citizens, whdnows and cares of his own community.

All activities aim to follow and cultivate democratic ethics, as critical thinking, dialog skills,
cooperation and team work.

The project lasted from March 2020 to March 2022. It was a time of lockdowns and many
prohibitions because of covid virus. That gave us difficulties and challenges as well. All 24
students of our class took part, together with their parents and grandparents, who follow the
digital lessons, and share with us their memories. There was a chansdaddrave new

experience in modern technological tools and learn to be flexible in difficult conditions.

The project was developed in three dimensions:

1. Migratory birds, like those that find shel
2. The Greek refugees of 192#ho were expelled from Asia Minor, especially those from

Trigliani, who found refuge in Rafina.

3. Refugees of our time, coming in Europe and our city

GREEK
REFUGEES OF

1922/ Trigliani in
Rafina

a¢c9o!t /1 9w{n9|
SETTING AN AGORA FOF
DEMOCRATICULTURE

LOOKING FOR A NEW

MIGRATORY
BIRDS/
Rafinabd

ctraam

REFUGEES

OF OUR
TIME/

Rafina as a

2Teacher and Principal of Raf|naos 4t h Kindergarten
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Most of the projectds activities were publis
https://www.irafina.gr/so the project had an important impact to the community.

On 2021 our team participated in the Quality label rded etwinnig program:
ATEACHERS4EUROPE: SETTI NG AN AGORA FOR DE
LI VI NG, LEARNI NG, LOVI NGO, focused on the ci
to enrich our main project with collaborative products.

PEDAGOGICAL GOALS
Our actionsvere aimed at helping students:
1 to understand the democratic values associated with the refugee problem: human

rights, childrenb6s rights, peace, solidar
1 to see a global problem under the microscope of our own city.

f to have an intimate relationship with the
per sonal motivation and not on external n
1 to realize that refugees deserve our eesput not our pity, and that they may enrich a
democratic civilization. As the poet says

to confuse church saints/ with refugees. We were destroyed/ and instead of losing
myself, | became a citizen of thewasld ( Kr okos, 1996)

1 to getto know the local history and environment

i to experience on practice the basic principles of a democratic citizen: critical thinking,

participation and cooperation, as it is a
person fom childhood to adolescence is based, among other things, on the positive
experiences he has gained in the areas of

(Kakouros & Maniadaki,2004)

PEDAGOGICAL METHODS

Various method was used, based on activitiesvileae implement in and out of classroom,

as far as that was possible due to covid conditions. Democratic ethics were the target and the

way to achieve it, in any case.

1 Inthe very beginning of every action, we put the dialog, trying to cultivate thinking
sk 'l s by brainstor m, putting questions, I
Aanswer s hunterso, we need to fAiencourage
1 Thinking skills are connected with speaking skills. For preschoolers, language is not
the only way. There areonverbal ways to express feelings and thoughts creatively,
such as drawing, music and role play.
1 Refugee problem is complicated and tragic, so we used fantastic stories and symbols

to help children to understand it by an appropriate way with books, aahebs

puppets. fASometi mes a symbol is the only

(Rondari, G,1985)

Use technology for information, communication and creativity.

1 Team work within our class and with other schools and students. As a result of this
method wag among otherst he t wo ebooks based on fdoper
G.1985). Students from 6 schools cooperated during the etwinning program and
create two fairy tales.
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Collaborate with local people and institutions, with parents and families, as we

believe that: AEducation relies on the re
some of the keys which give access to memories stored in and by the community. It
reieson t he critical i ntent of al/l t hose whe

Visit relevant places of our city with excursions and learn from local people.

ACTIVITIES - DIMENSION 1: MIGRATORY BIRDS

In front of our school is Rafina's Big Stream, imjpot for the city and for the various plants

and animals and especially the migratory birds. Like these birds, the Greek refugees of 1922
used the Stream in their daily lives, until they settle in houses.

T

)l
)l
)l

=

=a

We learned about Water Circle, walking and bird\Wwatg on the Stream. (photo 1).

We learned about migratory birds from videos, photos, books.

We made crafts, masks, drawings and math/language worksheets.

We wor k on Hel |l eni cwodkshedatst MoNi onggiecda It r Saovceil eetr
(photo 2), that gave us the stimulus to think, discuss and draw about the difficulties

that migratory birds confront.

We sang traditional songs about the river and the Swallows.

We watch videos with the ancient Greek myths about Swallow and Alkyoni.

We read the booksét L o v e | i( Rhatoghou,2D87a 0 A Ha p p(WildPr i nc e o
2004)

We made nests from clay for swallows and put them on our balconies.

Scientists, members of thdo v e ment f or Raf i nabtwsLazBisg Str e
and mr Scaleas, ment their unique photos from animals and plants of the Stream,

during our digital lessons (photo 3)

The whole work gave, as a result, a little project, awarded from BRAVO SCHOOLS

(2021). httpsi/padlet.com/valitsa2/zbi5j3fpvlywsp28

We played gamesfrotde | | eni ¢ 6s Or nmatehdol)Rolggamealn Soci e
some eggs there are sheets. Open an egg and see what you, as a bird, confront in your
travel: hunting, hunger, days and days over tleaocfatigue, thirst...(photo 4) , 2)

Table game with dice: drive the bird to the nest 3) Tagkme with dice: follow

Eagle Spizaetos species in dangerto his difficult travel.

The 6 schoalpartners of the etwinning project collaborated and ma&limgual

ebookii The advent ur @©seschbol start tBevsimry &nd madle the
pictures and then gave it to the other, a
book which all of us shared.

https://read.bookcreator.com/yZRekS82JzdgGkrtDly8G0G6sW13/dnlJF11WSRaS9HNAMX
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DYAAA
APALTHPIOTHTON

1.Birdwaching on Stream 2. A Wi nge-dvorksheaty el er s 0O

3. Scientistsd presentations and drawi ngs

ACTIVITIES - DIMENTION 2: GREEK REFUGEES OF 1922
Just 200 years before, 2.000.000 of Greeks were expelled from Minor Asia in tragical
conditions. Hundreds of them came from Triglia to Rafina, saved from a compatriot, who
transferred them with his own ships. This is the story of our grandparents.
1 Parentsand grandparents narrate their memories during digital lessons.
T We visit Rafinabés Triglianids Museum (
objects of everyday I|ife. Kids were tr
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1 We play a puppet theater withaginy Klara, who narrates her childhood, from Triglia

to Rafina (photo 6)

We visit the first little church the Trigliani build when they came in Rafina.

1 We visit their firstschoelnow | i tt 1l e ®hurThh sii Rand gictad & d
opposite side of the Streammen without bridgeand the kids had to pass the river in
any weather. There is today the statue of their benefactor Filippos Kavounidis.

1 Atthe playground of the city, we analyze the symbolof MA@ i a6s Gr eek s:
eagle with two heads, which is also the symbol of the local football team (photo 7)

1 Wereadthebooki The st at ue (Bouotst Chwia9gxhat gavedidthe
occasion to think and draw about the Minor Asia tragedy.

1 Observe irour classroom the metamorphosis of silkworm! Trigliani people, were
employed with silkworms (photo 8)

=

3 ¢

5. Visiti ng ‘Tr i gl ﬁ.mﬁamyski'aﬁémarratesmer chilhood

7. Symbol of Football Team'ﬁTriina(‘)
silkworms

ACTIVITIES T DIMENTION 3: REFUGEES OF TODAY
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The refugee problem is never missing from Rafina. All families have something to

say about.

WewatchUNCEF 6 s (vfi Wrefoss0o)y yt tateder st and about
that happened and still does, focus on kids refugees.

During digital lessons parents and grandparents told us about refugees from

Yugosl aviabs war, who yedrebgformmccommodat ed,
The recent war in Ukraine gave us a sad opportunity to see the problem happening in
front of us. Refugees accommodated in Rafina. Our school gave them things they

need and we accepted a kid in our school as a student.

We had a collaborationiwt h NEM&AVORK FOR CHI LDR¥eN' S RI GH’
exchanged drawings, photos and gifts with"heltural Workshop which employs

creatively little migrants. We patrticipated in the competifidve sing our rights

with oulki tptoleen: r éif ugeo.

We had a collabration with the newspaper tednMigratory Birds' - produced by

refugees. They send us many of their issues, which we put in our library and the kids
were excited with the different languages that are written.

Citizends Advocd@Ke dsevingh fier aecaopysbbdent .
gave us the stimulus to think, discuss and draw: Why do these children leave their
home? Which are the dangers that they may confront? Imagine if you were in his

place. What could you take with you if you had to leaveryountry? What do these

kids dream? Who and how can help them? (photo 9,10)

We played a UNHCR tablgame with dice: You follow the adventures of two

refugee children and by the end of the journey you know the difficulties and dangers
they face.

In a WEBEX meeting the etwinning partnesshools watched the puppet theatre

"Little Black Pigd": Poor Pig had to leave his home, travel with a boat and look for a

new one (photo 11). After the meeting, kids of each school gave their drawings and

their ownend to the story and so we made another one cooperative ebook.
https://read.bookcreator.com/dDWsYgOwXePZaO4TgmfUGXQ5rj93/9pHi7t9DT665
LSNAMHtc7A

We read the baks:i T h e t $aang,E.201§) (photo 13)and Good mor ni ng
Peac® ( Ch at o gl),that gave us theQocclsion to talk and draw about War and
Peace.

We made a panel t hat Plgasetstopahe ives i (dpeh owtfo oluz) s

9 . Kiwdrlé Refugees on moving
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on movi ngo

11.School
partners watchingo Little black Pigbo

13. The | ast page of the book: AfTlh ewitsrha,v ed noe
that we will find a new Home, like the birds, and live there without fear, so we can start from
the beginningd. This gives the meaning of ou

For more details and photos of the whole project in this presentation:
https://sway.office.com/gbWsmtOmwTS9bsVe?ref=Link

SUMMARY
Refugee problem is a political and social problem, global and European as well. Greek history

is full of relevant memories, and Rafina, the city of our school, has been built on this base. Our

project: A TEACHERS4EUROPE: SETTI NG AN AGORA F
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the aspects of the refugee phenomenon, through practical activities in classroom and outside,

at local places. We used various pedagogical methods inside school, as bookscraftsps,

table games, role games, technology, worksheets, puppets etc, and at the same time out of
school actions as excursions, visiting museums, birdwatching etc. Following democratic ethics,

as dialog, brainstorm and critical thinking, the project aimmeducate citizens of tomorrow

who to think and act radically and positively. Democracy means collaboration, so the project
gave the opportunity for team working with local people and institutions, with parents and
families and with other schools. The sedyear of the project our team participated with other

5 schools (Greeks and one Turk) on a relevant project with thétfle ACHERS4 EUROPE:
SETTING AN AGORA FOR DEMOCRATIC CULTURE/ LIVING, LEARNING,

LOVI NGo, which focused on the citybs identi't
experience and collaborate with schools from different cities from Greece and Turkey and
produce some excellent products all togetfiére project lasted almost three school years,
20202022, and took place during lots of lockdowns and prohibitions, because of covid virus.

That gave negative and positive conditions as well. Digital lessopsibéb practice on new
technology, evolved parents in our activities, and teach us to be flexible on difficulties.

KEY WORDS
Democracy, Refugee, Local interest
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LIKION ELLINIDON RAFINA®s://lykeionellinidon.com/parartima/rafina/
TRIGLIANIhttps://www.triglianoi.gr

NOTE:
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head teachers: Rakalidou KS'(Kallitheas), Triandaflbu, E. (2 Peanias), Xatzipanagiotou
F(Panoramatos), Taralaiskou,E. (8th Neapol i :
Anaokulu).
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Studentsd Contract for European Acti Ve
i Action T Networking, Georgaki Evangelia?® Taouzi Vasiliki?* Tsiaprazi
Maria ?°> and Anastopoulos Vasileio¥

Abstract

This paper presents our contributiontothe8 ar Eur opean project fATea
an Agora for D e maansisast of three @arts: i1)z tlkenpsegentation bftthe
workshops that were designed and conducted with our students within these three years, 2) the
organization of an open dissemination event with collaboration with the Directorate of
Secondary Education &astern Attica and 3) a survey among our students on Fake News and

its impact.

We have designed and implemented 4 workshops under the topics:

WORKSHOP 1iMastering the Media: developing crit
WORKSHOP 2: A STERHOYDY PIEESet bef ore changing t
WORKSHOP 3: ADIi sinformati on: Devel oping é an
WORKSHOP 4: AFAKE NEWS: severely harmful to

Key-words Media Literacy, Disinformation, Stereotypes, Fake NeWr#jcal thinking, civic
Competence

Introduction

Democracy, one of the founding values of the European Union, should not be taken for granted. It
must be learnt, understood and most importantly practiced by many citizens.

The young should be empowered aogiipped with the competences and the rsieicthey need to
engage in society. The acquisition of critical thinking and insight of local, national and international
issues is a core value of being a global citizen (UNESCO 2014, UNESCO 2015).

The role of shool is to prepare youngsters for adulthood and real life. As Teachers 4 Europe we
acknowledge the Media Literacy as an important skill for our students and set it as our top priority
in our process of teaching them how to be responsible active demeotiatios. Thus, we decided

to focus on media |iteracy and set up a whol
the Media or the Media control us?o0

The outbreak of the pandemic brought about the rise of the use of social media anderthseq
the issue of disinformation came to the fore in a forceful way that made its tackle even more

23 Ambassador TeacheBurope, Principal of 2nd Gerakas Senior High School egeorgaki@sch.gr

24 Teacher4Europe, English teacher at 2nd Gerakas Senior High School, vataou@hotmail.gr

25 Teacher4Europe, teacher of Political Sciences at 2nd Gerakas Senior High School mtsiaprazi@wahoo.
28|T teacher at 2nd Gerakas Senlor High School banasto@sch.gr
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imperative. From 2020 to 2022 we designed and implemented four (4) workshops for our students
of 10" and 11" grades and carried out several relevariviies.

Objectives

To help everybody act as a responsible democratic citizen, able to participate fully in civic and
social life, based on an understanding of social, economic, legal and political concepts.

To ergage young people, our students in this case, to be active in our societies, to contribute as
citizens to democracy.

To promote critical thinking skills with regard to stetypes and prejudices.

To develop skills of media literacy.

To acquire the capacity to examine local, national, global and intercultura.issue
To understand and appreciate the perspectives and world views of others.

To foster personal development.

To inspire, engage and motivate as many students as possible

Methodology

A variety of methods were used:

Teachers as facilitators td#arning

Developing critical thinking begins with educators not wanting to give students their own answers
to complex questions. The students need to discover for themselves why people have different
opinions and feelings while teachers needtodramfra@¢ hei r studentsé own e
Brainstorming, Drawing from personal experience, Scaffolding

Reflection

It is important for the students to reflect on their own place in society, the choices they make and
the effects their choices have athers.

Interdisciplinary approach

History and Language teachers, Human Rights educators, English, Civic Education

Use of ICT

Online research, Kahoot, Padlet

Gamification

The Bad News Game, the Broken Phone Game

Practical learning/creativity

The studentare exposed to real news in real time and are expected to comment on it.

Team work

Activities T Workshops
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We based our project on designing and carrying out 2wodtshops with our students. We

managedo launch the project just before the school closures due to the GO8/fiandemic, we

tried to keep our students engaged and motivated throughout the pandemic and resumed our onsit
activities after the reopening of schools, in the school year 202022.

WORKSHOP I:iMastering the Media: developing crit

We carried out two-hour sessions on the topic: the first on 9 March 2020 and the second on
17 May 2020. The teacher leads the students through a series of activities:

1S'step:The fAMastering the Mediad sessions start
use of medi a. We draw on studentsdo own expe
them to participate in the discussion:

How important is it for you to be / stay informed about current affairs?

Which media do you prefer to get informed by: internet sites, social media, radio, TV news,
newspapers, magazines?

Then, we ask them to reflect on their own membasumption: what choices they make every
day about the media they Alisten tod, which
perceive the wdd around them.

2"d step: We use our school website portal to the media of the day:

http://2lyk-gerak.att.sch.gahakoinoseimewspaper.htniThey are asked to monitor the

medi aébs coverage of the current affairs in t
real-life material in real time. That means that the students see all the front pages of the

daily corpus of the Greek newspapers, both established and tabloids. The students are asked

to comment on each layout and then to reflect on it.

3 step: Students are asked to assess the credibility of their information sources and they are
often unexpectedly dical. Students are asked to detect conveyed ideas beyond the
highlighted topics and the way they are presented and to discuss if there have been certain
policies served by each choice.

On the second sessiowe followed the same procedure of reflection antical assessment of the
media (steps-B). This time we used 5 Sunday newspapers (Sunday, 17 May 2020). After that,
students were divided into 3 groups. Due to CO\IDthey took all the precautionary measures:
they put on their masks and gloves, thegpt distance. They were asked to think and act as
newspaper editors: They had to choose which topics they would select for their front page and to
decide on the layout. The final product was to create their own newspaper, give it a name and
present it taclass.
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Fig.1: Students created their own frontpage using the daily news

Activity

Padlet: During quarantine students were asked to contribute their views and experiences on
COVID-19 quarantine to a padlétttps://padlet.com/evangeorgaki/kovid19 guarantine

WORKSHOP 2: i ST ER E PESYChangeyourminds et bef ore changing

We set the topic ASTEREOTYPES: Change your
workshop, learners have the opportunity to analyse media sources (advertisements, TV
commercials, posters, traditial jokes, a newspaper article) that have drawn public attention and
are relevant to popular stereotypes. Our objective is to engage as many students as possible in i
We carried out the workshop with two classes: 1) on Mondaypti® 2021 with B grace Senior

High School students and 2) on Wednesday, 21 April 2021 Witigrade Senior High School
students.

Fig.2: Workshop fiStereotypes: Change you

The teacher leads the students through a series of activities:
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18t step: The session starts by asking students to reflect on their own use of media. We draw
on studentsd own exper i ediowiagtlmmprdcedeireands ur e t o
questions of thesiworkshop.

Outcome: The discussion reveals the fact that young people rely mainly on the Internet
(websites, social media) for their information. Then TV cteds and radio come up in the
discussion and newspapers rally last.

2"d step Prompt questionar e provi ded as examples to trigg
and to guide discussions around stereotypes

What stereotype lies behind this picture?

Why are they controversial to your eyes?

What was the public reaction to these?

What was the main message?

Were they countering stereotypes or perpetuating them?

= =4 =4 -4

The students are exposed to rdié& material. That means that the students are shown and
asked to comment on: advertisements, TV commercials, posters (recent or of the past). They
are also presented with traditional jokes that refer to the people of the European Union.

THE PERFECT EUROPEAN

p KE
THE FRIN(H

Fig.3: A postcad by John N. Hughe®/ilson in WPI Whiteway Publications Ltd.
J.N.HughesNilson W262 (Available athttps://riihele.wordpress.com/2007/01/11/he

perfecteuropearshouldbe/)
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39 step: reading a newspaper article

The students were given a recent newspaper article on the Suez accident and how fake news
was spread accusing a young female captain as the main culprit of the accident that caused so
much although she was natem in the region.

Fig.4: Evaluation of an articléttps://www.kathimerini.gr/world/561326203sioiarchospoy-
katigorithikeadikagia-to-evergiven/

4t step: reflection

Students are asked to assess the messages in media and then to reflect#rethara.asked

to detect conveyed ideas beyond the highlighted topics and the way they are presented and to
discuss if there haveeen certain stereotypes served, if hate speech was encouraged, or if they
promote certain ideas.

WORKSHOP 3: #ADisinformation: Developing €& an

In this activity we set our students the objectives to learn the meaning of fakeamews
features, to understand their negative impact on shaping public opinion and prejudices, to
understand the dangers of the phenomenon of disinformation, to be able to assess the
information they encounter on the internet and discern if it is rela@biet, to develop critical
thinking so that they become responsible citizens both in the digital and in the real world.
Finally, they practice in teamwork, collaboration, individual research and ‘oarldarning.

We use teaching material from the LeamiCorner EU (Available athttps://learning
corner.learning.europa.eu/learniogrner/learningmaterials/speandfight-

disinformation_en)

18t step: FAKE NEWS- Comprehension of disinformation. Students are asked to tell the
difference between disinformation and other forms of false information such as
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misinformation, to discern the opinion from the facts, to understand hdiweon
disinformation is ceated.

'

Anpopépnon

Fig.5: Identifying disinformation

Activity: AThe broken telephone gameo

~

The students by playing the traditional Abr o
in a piece of news deliberate or netcan turn a truth into a lie, to change theaming, to

create disinformation which can also easily be attributed to one particular person.

24 step Why does fake news existWha reasons lie behind each piece of fake news:
commercial (the promotion of a product, the
particular site?), political (shaping or leading the public?)

34 step: The students searched fotieles which were proven to be fake and their purpose

was to propagate a story. Then they presented them to their classmates. The objective was to
understand what propaganda is and how it works: The systematic dissemination of ideas,
notions or opiniongn religious, political, racial issues or ideologies aiming at influencing the
public opinion and shaping it through biased, wrong or deficient broadcasting of information.
4" step: How can you detet non-reliable publications? Set the 5 KeyQuestions:

Who publishes it?

Are they experts on the particular subject?

Where is it published? Is the source reliable?

When is it published? When is the last time the website was updated?
Why is it published: to inform, to convince or to promote a product?

How is it disseminated? On reliable sites or mainly through Social Media?
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Activity: ATime for thoughto

Articles are presented on which the students are asked to apply thegbé&tpns so that they

can adopt a critical approachttee news and be able to evaluate its reliability. Tips to watch
outfor: highs oundi ng Agrando headi ngs, no mention
|l anguage, urge to fishareo the information.

Activity: Create your own poster to fight Fake News

Fig. 6: fF&KnheowNewge is powe"fgladeySerivaHigh Bahaol Feni a
Student)

WORKSHOP 4: AFAKE NEWS: severely har mful t o

15t step: Our objective is to make our students redtises the spread of fake news is closely
related to democracy

Activity: The Bad News Game

The students are assigned the role of the bad guy: they have to creaiwihi@ke news

aiming at intriguing, obscuring the truth, manipulating the public, spreading uncertainty,
causing confusion or provoking chaos and to
(getbadnews.cominttps://www.getbadnews.com/#intro

DISSEMINATION EVENT: St udent so Contract for Eur ope.
Citizens: Commitmenti Action i Networking
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On 9 May 2021 we organized a dissemination event with collaboration of the Directorate of
Secondary Education of Eastern Attica. The purpose of this event was threefold: 1) to
commemorate the Day of Europe, 2) to celebrate the winning of "JAN AMOS COMENIUS
Award 2020" by our school for its higfuality education of European values and way of life
and 3) to present our project "T4Media Literacy: Do we control the Media or the Media
control us?" to the community of T4E and to teachers of Eastern Attica aedezgenerally
who were invited.

It was a joint project that was organized with the collaboration with the following
organizations and agencies:

European Commission, DirectoraBeneral for Education, Youth, Sport and Culture,
University of Piraeus, Misitry of Education, Directorate of Secondary Education of Eastern
Attica, ELIAMEP

The programme of the day included the following speakers:

Themis Christofidou, DirecteGeneral for Education, Youth, Sport and Culture, European
Commission, who spoke abohetEuropean values, way of life and policy and the
significance of the JAN AMOS COMENIUS AWARD set by the European Commission.
Foteini Asderaki, PhD, Assistant Professor of the International and European Studies,
University of Piraeus, who presented thedpean Education Area

Zeta Makri, Deputy Minister of Education and Religious Affairs, Hellenic Republic, who

sent her "Message to Europe"

Vasiliki Makri, General Director of International, European Matters Ministry of Education
Andreas Alexandris, Direct@f Directorate of Secondary Education of Eastern Attica
Athanasios Zoutsos, Mayor of Pallini Municipality

Georgaki Evangelia, AmbassadorT4E and Principal®G2rakas Senior High School, who

tal ked about fAEuropean | denNetwooki Sgboahd: VM

Papatriantafyllou, National Coordinator of T4E, who talked about the importance of networks
for schools.

The teachers of"? Gerakas Senior High School and Teachers4 Europe Taouzi Vasiliki and
Tsiaprazi Maria who presented thenkghops and activities that were conducted at our
school in the frame of our participation in the project T4E.

Mr Anastopoulos/asileios, ICT teacher, who presented the "JAN AMOS COMENIUS
Award 2020" and the equipment of the Computer Lab of our school with new computers.
Overall evaluation of the educational activity:

The event was attended by over 200 people, namely Teaches&€lang, many teachers of
Secondary Education and Teachers4Europe who were invited. It was also attended by the
Mayor of Pallini and many members of the local authorities. It was broadcast on youTube
through livestreaming lttps://www.youtube.com/watch?v=QyQDOUblpMs&t=1968nd

it was later presented on the school website with many viéwp:(/2lyk-
gerak.att.sch.gr/202P1/ekdiloseis202@1-ACT.htm. It had a great impact on both the
educational and local community and added value to our school's reputatioopenan

school that promotes democratic and European values. The speeches were presented to
students of the school on the following days.
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With the Ministry of Education we eorganised another week of Active Citizenship and

invited schools which are likeninded and open to partnerships. The event was also broadcast
on youTUbe through lifestreaming
https://www.youtube.com/watch?v=LSAOLWnJILs&t=4116shool Websitehttp://2lyk-
gerak.att.sch.gr/202P1/ekdiloseis202@1-ACT.htm

SCHOOL SURVEY: A school Community Questionnaire on Fake News and Public

Awareness

Our school wanted to measure the impact of our projeaur students and see the levels of

their awareness of fake news and their general attitude towards this issue. We conducted a
survey from April 2022 till 6 May 2022 which used the questionnaire in a survey requested by
the European Commission, Directer&eneral for Communications, Networks, Content &
Technology (Flash Eurobarometer 464 Report, 2018). This survey was conducted in February
2018 in the 28 member states of the Europea
awareness and their genertiitade towards fake news. So, we proceeded with the translation

in Greek and the adaptation of the questionnaire to our school needs and offered it to our student
body and our school community by uploading it on the school website:
(https://docs.google.com/forms/d/e/1FAIPQLSAWmMTRD4YmbOrwl
FtAWKfC_Wz6w8FP7qplWN4id418eeCPzA/viewforin

The survey is still on but so far 78 haesponded to it, which means one sixth of our school
community. The vast majority of the respondents are students 82% and 18% are teachers. As
it was expected, the 86% of the respondents use social media and the internet every day or
almost every day.

According to our findings (see ANNEX 1):

1) Almost half of the respondents (46,2%) say that they encounter fake news every day
and another 23.1% say that they come across news that misrepresent reality at least
once a week totally amounting to 69,3%, which corepao the percentage of the
Europeans in the 2018 survey (Flash Eurobarometer 464 report) is similar (68%).

2) As for our respondentsd confidence about
29.5% of them feel very confident and half of them (50%)esshat confident. In other
words, a remarkable 89,5% of the respondents feel totally or to some extent confident
when they come across fake news that they can identify it. This percentage is higher
than the findings in the European survey where about 18Padey confident and 56%
somewhat confident (71%) but when we compare the percentage among the young
Europeans and our respondents we realise that it more likely the younger a respondent
is the more confident to feel. Another interest comparison is ttestkGpeople felt less
confident about their ability to identify fake news that the average European in the 2018
European survey (64%) which seems to have changed among the members of our
school community.

3) According to our findings, an astonishing perceatafjour respondents acknowledges
that fake news is a definite problem for our country (95%). In particular, 76,92% say

st [15) R
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that it is a serious problem and 19,2% a problem to a certain extent. They also believe
that fake news is a problem for democracy: 7%8hd 19,2% respectively (90%).
These findings are a bit higher than in the rest of Europe, where Europeans think that
the existence of fake news consists a problem for their country (85%) and for
democracy (83%) but they are the same with the findinggeda2018 survey in Greece,
where Greek people showed their concern about the impact of fake news on their
country (90%) and on democracy (87%).

Finally, as for who is considered to be responsible to tackle the issue and control the
spread of fake news, tieeis a variety of answers and our respondents seem to expect
various institutions and media actors to act, indirectly acknowledging that it is a
multifaceted issue that calls upon coordinated and systematic approach. Our
respondents tend to think that tiezens themselves should be held responsible (35.9%

of them, compared to 32% in the European survey) mainly because of their young age.

Approxi mately one third of them (29, 5%)

responsible which might show thdiety have not figured out the mechanism of how
disinformation works and how it can be stopped. Another interest point is that our
respondents showed equal trust to EU institutions and the national authorities (25,6%).
Compared with what the Greek people hadwered in the 2018 survey, there is a shift

of the percentage of people who thought that national authorities can solve the problem:
from 34% in 2018 to 25,6% now. The higher percentages are given to transnational
institutions and media actors such assg and broadcasting management (33.3%),
online social networks (32,1%) and journalists (32,1%).

sum up, in this survey we explore our st

use them and their understanding of the implications of fakesrand disinformation. The

findings of the European survey are used as a benchmark to compare and contrast our own.

Obviously, they show that the vast majority of our respondents relies on the Internet and use
social media every or almost every day baytlare aware of the existence of news which is

far from being true. Fortunately, most of them, despite their young age, also realise how serious
fake news can be not only for their country but for the democratic institutions. As far as who
is responsiblea take action and tackle the issue, they show an indecisive attitude as to which
of the institutions to hold accountable.

Conclusions

Over 300 students attended the workshops or took part in the related activities. They were given
the opportunity to work with real news, to evaluate it and develop their critical thinking. Our

students appreciate being at a school that promotes democratic and European values and are

getting more and more willing to participate in projects like this.
The workshops are reaelp-use and each one of them can be repeated at any time with updated
material so that the students are always exposed tbfegakaltime material, giving them the
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satisfaction that they participate in the current events, they sinagginion on them and their
opinion matters and is being taken into consideration.

The event reached a wide audience. It was attended by Officials of the Ministry of Education,
many teachers of Secondary Education, Teachers 4 Europe, Teacher Counstierisjayor

and many members of the | ocal author iThei es an
event was broadcast on youTube throughdtfeaming and on our School Website http://2lyk
gerak.att.sch.gr/202P1/ekdiloseis20221-europeday-imerida.htm with many views. It had

a great i mpact on both the educational and |
reputation as an open school that promotes democratic and European values.

Our school values partnerships and through its partioipén the T4E project it enhanced its

ability of networking. The school is now participating in several networks and the strengthening

of bonds with the other schools can be proved by its current collaboration in many national
networks (SHMA. A.E.P), Ewpean ones (winning projects, ERASMUS Projects etc.) or

even international networks (ASPnet UNESCO schools).

ANNEX 1

Q2 How often do you come across news or information that you believe misrepresent
reality or is even false?

@ Every day or almost everyday
® At least once a week
A @ several times a month

® Seldom or Never
@® DK/NA

46,2%

Q3 How confident or not are you that you are able to identify news or information that
misrepresent reality or is even false?

@ Very confident
@ Somewhat confident

@ Not very confident

/ @ Not at all confident
A ® pina

ibniz
= Institut fiir
oL b) Didaltik der Demokratie

.eam to chdnge
“hange to learn




71

Q4 In your opinion, is the existence of news or information that misrepresent reality or is

SPSy FILtaS I LINRBofSY X
Yes Yes to some No, No, DK/NA
definitely extent notreally  definitely not
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Online social networks

25 (32,1%)
Non-governmental organisations

12 (15,4%)

Journalists 25 (32,1%)

26 (33,3%)

Press and broadcasting managemet
EU institutions

20 (25,6%)

National authorities 20 (25,6%)

Citizens themselves 28 (35,9%)
Others (DO NOT READ OU 14 (17,9%)
All of them (DO NOT READ OU 23(29,5%)
None (DO NOT READ OU 6 (7,7%)
DK/NA . 15 (19,2%)
0 10 20 30
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Marine ecosystems and shipwrecks in the Aegean Sea: Presentation of a
Teachers4Europe project, Athina Oikonomou?’

Abstract

Protecting the marine environment and ocean
across the continent, as future EU citizens should be actively involved in marine environmental
issues through innovative learning programs. Within the framewdgkasmus + KA3 2018
2021"Teachers4Europe: Setting up an Agora for Democratic Culture (TdBybject entitled
AiMarine ecosystems and shi pwr ec ki§JuniarHighhe Aeg
School of Metamorphosis in GreeCkhe purpose of theroject was to realize that marine
environment is a basic component of the European identity. Cooperation for sustainable
development of marine environment will empower the relationship among EU and citizens. In
this article, the methodology, the scenanm the implementation steps are presented in detalil.

The project uses Chemistry and Biology as disciplines for the scemzaioercentered
approach pedagogical methods appaeddue to the COVIB19 pandemic, students mostly

worked distantly, using dine platforms.The main core of the project consists of three
activities including brainstorming, web research, evaluation and during the whole project
students discussed, expressing their ideas and promoting communication and critical thinking.
The maindifficulty in the implementation of the project was the pandemic and the constraint

of students. The evaluation of the project showed that the main purpose of the project achieved.
Students understood the EU policies and strategies for clean envirofitheimtparticipation
cultivatedtheir EU active citizenship and European identity. Evaluation from the participating
students showed that programs like T4E should be integrated into general education in Greece.

Keywords: Teachers4Europe, European identitgtive citizenship, Digital literacy

1. Introduction

Marine ecosystems contribute to human health and socialbeiell). The European Union

(EV) sets the protection and sustainability of marine ecosystems as one of its main priorities
(European Commission, 2019b, 202Mhe United Nations has proclaime®ecade of Ocean
Science for Sustainable Developmenb support efforts to reverse the cycle of decline in
ocean healtland the formulation of strategies and policies to protect the oceans (I0C, 2018).

Research carried out to investigate the perceptionsEwopean citizens about the
anthropogenic origin of the degradation of the marine environment. It highlighted citizens
concern about the protection of marine ecosystems but also showed that European citizens are
not aware of all the factors that cause diegradation of the marine environme@e(cich et

al, 2014, p15042 Potts et al, 2016.59). In addition, Lotze et al (2018) review showed that
there is lack of awareness of citizens about the degradation level of marine ecosystems today
(EPA, 2015;Korpinen, S. et al, 2019, p.26). According to Roberts et al. (2021) research,
European citizens recognize the interaction between the factors that cause degradation in the
marine environment, the protection of the environment and human health, and seek for
intervention through European policies.

2" Teacher4Europe, 1st Junior High School of Metamorphosis, Chemist. Email: atheconomou@yahoo.gr
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It is therefore necessary for students as tomorrow's citizens to be involved in environmental
policy issuesnd get to know the policies and strategies followed by the EU on environmental
protection issues. The culéition of a European identity is a main objective of the European

Union (European Commission, 2013). Due to the ongoing crises, the idea of the European
Union is being attacked (Nuhanovili, Pagii, 2
strengtlening of democratic culture, promoting democratic values and the active involvement

of tomorrow's citizens in policies formulation (Council of Europe, 2021).

Therefore, the Council of Europe developed a Reference Framework of Competences for
Democratic Cliure, to be adapted for use in education systems throughout Europe as well as
national curricula and teaching prograrntsincludes four groups of competences: values,
attitudes, skills and knowledge and critical understanding (Council of Europe, 20il&) wh

digital skills are also part of the basic skills, in the Recommendation on Key Competences for
Lifelong | earningo (European Commi ssi on, 2 (
strengthen political capacities.

In the above context, Erasmus + KA3 2aA@1 "Teachers4Europe: Setting up an Agora for
Democratic Culture (T4E)" aims toontribute in theintegration of democratic valuas

education. The main objective of tidA program is to redefine at Europeandk European

values for democracy, as well as the sense of the "market" as an area for free dialogue and
active participation and decisianaking on an equal basing.

Our program entitled AMarine ecosysteliis and
Junior High School of Metamorphosis from January to June 20Ble ai m of t hi s p

to provide |l earners with the required backgil
marine environment and promoteiBUEwualopesan o
making. It also aimed to stimulate students'

democr at Theough this pregsam students could acquire knowledge on EU policies
and strategies, value democratic culture andubgre European citizens. In this paper, we
present the concept of this project and its preliminary results.

The research questions wer e:

1 Is engagement with the environmental protection through the T4E program a way to

foster students' knowledge of tB&)?

1 Could digital literacy promote civil education?
Similar projects in the T4E framework showed a significant and positive change in students
perceptions on EU (Bampasidis, 2021). Bampasidis (2021) used also Science and especially
Geography as an educatad platform to apply his T4E project as well as the ingbaged
learning method.

2. Methodology
2.1 Project identity

Fifteen 14yearold students (12 girls and 3 boys) participated in the project, frontjneibr

High School of Metamorphosis. Ther@tion of the project was six months (Januagdune

2021). The students worked in teams of three. The school disciplines of the curriculum involved
is Chemistry and Biology. In those disciplines, students studied about the chemical compounds
that cause @rine pollution and affect the organisms that live in marine ecosystems.
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A severe limitation of the project was the school closure for 3 months due to the &O®VID
pandemic during the project time. The project started in the classroom and continugt thro
online platforms during the closure period. The project continued and finished after school
opening up to the end of the school year. The students participated voluntarily and showed
consistency and enthusiasm for their participation in the program.

2.2 Methodology, educational materials and resources

Learnercentered approach pedagogical methods such as cooperative learning were selected to

be applied.Both synchronous and asynchronous distant learning platforms were used, the
Cisco WebEx Meeting ptaf or m and respectively, an fiecl as
digital tools were used during the project such as websites, email applications and Microsoft
Word, Power point, Padlet, word cloud and digital posters.

2.3 The projectods plan

Thedisciplines of Chemistry and Biology gave the opportunity to make a currietdlated
introduction to our project. Learning about water and organisms raised questions about the
pollution causes in endangered marine ecosystems, and how the role of htivaesac
contributes to the extinction of marine ecosystems.

The activitiesd kick off has been preceded I
Union. For exploring previous knowledge of the European Union, students were asked about:

1 the meaningf the European Union

91 the domains the EU countries cooperate

1 the common policies

1 their knowledge on the European cooperation towards the protection of the environment

The main core of the project consists of three activities:

1. brainstorming,
2. discussion Webquest
3. evaluation.

Activity 1. Brainstorming

In the 1st activity, started by a fatieface mode in the classroom before the pandemic closure,
the students were asked to mention words of what they think about marine ecosystems. The
activity tookplace in a classroom with an interactive whiteboard, where the digital application
for the creation of the word cloud was open. Students wrote the words in the digital application,
the word cloud was created and then they choose the colors and the design.

Activity 2. Discussion and Webquest

Students discuss the concept of the marine ecosystem, what it includes and what factors affect
its existence. The aim of this activity is to make a connection with the curriculum subjects and
recall previous knowledge abt marine environments. In this way, the subject of the project

is introduced and the students are mobilized and prepared for their active involvement in the
subject.

The activity includes web search, where the teacher gives instructions for safesdmyitdl.

Students were separated in teams of three. They were asked to choose to |nvest|gate one of the
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following questions:
a) Which are the endangered marine ecosystems in Aegean Sea?
b) What causes pollution of marine ecosystems in Aegean Sea?
¢) Which ae the European/Greek organizations that work in protecting marine ecosystems?
Student teams presented the results of their webquest. Presentation of the webquest results is
followed by a discussion on the policies and strategies followed by the EU tectpro
ecosystems and how citizens can participate in their development.
The second part of the activity was a web research. The students were asked questions such as:
1 In what ways do you think a shipwreck can cause pollution in marine ecosystems?
1 Are you aware of any shipwrecks that took place in the Aegean?
1 In which area were they made?
1 What pollution did they cause?
The teams searched the web for shipwrecks in the Aegean region that caused severe pollution
issues in the past. Each team wrotenall text about the shipwrecks they spotted, select a
photo of the wreck and discuss on how this particular shipwreck caused pollution.

Activity 3. Project Evaluation

Student evaluated the project in the classroom, when the schagsned in May andune
2021. Students were asked about their impressions of the program.

2.4 Results

Students' responses revealed that they do not have an accurate picture of EU policies and
strategies followed to protect the environment. They also do not know in whishcaredries

of the EU cooperate and which are the organizations that promote the protection of marine
ecosystems. Finally, it was found that they are not aware of the ways in which they can
participate in the formulation of European policies and strategies

The first activity resulted the word cloud is shown in Picture 1.
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{F)lﬁﬂlﬂclean
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clean

Picture 1. Word cloud about marine ecosystems.

The second activity unveiled ecosystems in the Aegean such as the Posidonia seagrass
: e = B2 f& Al ;| [OE=c—-

TeaCheRs
4
Sr o
/> Learn to change
Nl Change to learn
uuuuuuuuuuuuuuu -
sTiTuTe

euRoPE

UNIVERSITATEA
BABES-BOLYAI

c
E




78

meadows, the Alonissos National Marine Park of Northern Sporades, etc. The teams found that
pollution is caused) * &jl, sewage, chemical, textile colors and shipwrecksd Also teams

found Greek/European Organizations that work for the protection of marine ecosystems, which
are European Environmental Agency, Eionet, Wise Marine, Hellenic Center for Marine
Research.

Then, students discussed and used a digital applicattnedte a poster of their results. Poster

is shown in Picture 2.

Marine Ecosystems and Shipwrecks in Aegean Sea, EU Values

Marine Ecosystems in Aegean Sea
- Sea meadows of Posidonia Oceanica
- Alonissos National Marine Park of the Nothern
Sporades
- The Mediterranean seal Monachus Monachus
- Sea turtles Caretta Caretta
- The coral reefs of Rosaceae European/Greek Organisations
. | & : for protecting Marine Ecosystems
— - European Environment Agency
- Eionet
- WISE Marine
- Helenic Centre for Marine

Research

Pollution in Aegean
Sea

- Oil pollution

- Sewage pollution
- Chemical pollution
- Solid waste or
garbage

- Textile colors

- Shipwrecks
Made with PosterMyWall.com

Picture 2. Poster of marine ecosystems, pollution and Greek/European organizations.

Then studentsliscussed the seas surrounding Europe. A map is opened showing that the
continent is supunded by sea and students are encouraged to study the seas areas surrounding
Europe. Reference is made to the common element that unites the peoples of Europe, what
access to seas offers to the people trade, economy, communication, interaction.

The topc of discussion focuses on the ecosystems that are at risk, such as in the Aegean region.
Students are asked if they know from their experience, which are the organizations that work
for the protection of the environment in Greece or in European andrd #re European
policies for the protection of the environment. Based on the results from the previous activity,
the students showed more interest in one of the factors that causes pollution in the Aegean, the
shipwrecks. The students presented their teanld posted them on a Padlet in order to produce

a digital book. Padlet is shown in picture 3.
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Nau yia aTo Anvmo/ Shipwrecks in Aegeon Sea

o Fupvdoio Merapdppwong

Picture 3. Padlet of shipwrecks in Aegean Sea.

As far as the evaluation part it conceiihgyas done in persostudents replied that they were
excited about their participation in the program and that they would like to participate next
year. The theme of the project was understandable for them, interesting and connected to the
daily life. They also mentioned the difficulties of the remote paditon and express their
preference to fact-face activitiesHowever, the use of digital tools excited the students, as

it was a new way of communicating.

Regarding the topic of the project, student s
protection of the European marine environment. They argued that the protection of these
ecosystems should be in cooperation among all European countries. They also emphasized the
importance of education, the informing of the general public, the realizati@uropean

policies through active participation.

3. Discussion

The purpose of this project was to make students realize the importance of the marine
environment for the people of Europe and that communication, cooperation among EU citizens
can contributdo the protection of the environment and the quality of life. Participation in a
T4E progam gave students the opportunity, to learn about Greek and European organizations
that work for the protection of the marine environment. The project aspired i@tediudents

to express their ideas, seek solutions to environmental problems and actively participate in the
protection of the environmerRarticipating in the project was a way for students to get in touch
with their classmates, especially in tee of the pandemic, on a different topic from the
curriculum, which stimulated their imagination and creativity.

During the implementation of the project, learoentered approach pedagogical methods such

as cooperative learning were used, enabling stsde develop social and collaborative skills.

In addition, the inquinbased learning was used, where students were given research questions
and were asked to search for information, analyze and synthesize their findings and present
their results in vadus ways. Creativity, investigative ability and critical thinking are also
developed.
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As far as innovation is concerned, the project makes it possible to combirte-face and
distance learning teaching. Students came into contact even in the panidsome period,

got to know each other, discuss and then communicated online, using digital media and
applications and learn to express themselves in a digital way. T4E program promotes digital
literacy and civil education. In addition, it was important ttentact and communication were
maintained in a difficult and stressful period for the students.

4. Future recommendations

The project can be applied at any level of education with adaptation to the interests and learning
level of students. Starting frothe lessons of the curriculum and exploring the interests of the
students, it can be enriched and addressed to each age category of students. It can be linked to
other subjects of the curriculum such as History, Literature, Geography and lead to an
interdsciplinary approach and collaboration between educators. It could also be combined with
school activities or extracurricular visits. Furthermore, the project can provide the opportunity
for cooperation between schools from different EU countries wheatergtiinvestigate marine
ecosystems in their country and through digital platforms. Students of different countries
cooperate, communicate and contribute with their findings as protecting the marine
environment is a common concern among the European msuntr

The program took place with combined faodace and distance learning, based on team work
teaching and also includes digital activities. It is a studentered teaching approach to the
cultivation of active citizenship and democratic values witBurope and provoked the
mobilization and commitment of students to the protection of the environment.

5. Conclusions

T4E promotes the development of a democratic culture in the EU through education. The main
objective of the proposed project isuioderstandhe procedures of Europe and to enable pupils

to integrate and cultivate a democratic consciousness within th€Helproject responded to

the objectives of T4E program as it promoted the development of active citizens and therefore
participation in the formulation of policies and strategies at European level, developing a
democratic culture, European values anaeits' rights.

Having protection of the marine environment as a common point of reference, this project seeks
to create active citizens and strengthen the concept of European identity.
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Capable leaders in a united diverse EuropeNikolia Nifora, 28 Dimitris
Kalabalikis 2%, and Eleni Karkani®°

Abstract

The European Union was founded on the timeless principles of classic antiquity as evidenced
in the Age of Pericles. This connection is so prevalent we could describe the European Union
as a continuator of thatdBlen Age. Our question is: are there people in modern society who
possess the qualities of the leaders of Ancient Greece? If so, how can we discover them? We
aim to help our students develop theiiecs cri ti
and be more active citizens. Our target group is 19 students it rade of the 29 Primary

School of Acharnes, Greece. In this paper, we start by examining the qualities found in leaders
of Ancient Greece, the most famous example of which i€lBsrBased on these findings, we
focus on examining these qualities such as freedom, democracy, respect for human dignity,
human rights and the rule of law, solidarity, and protection for all, as they are expressed through
the founding of the European ldn. Then, we describe the process we followed in our
classroom to discover if students of such qualities exist among us.

Keywords: Leadership, Democracy, Europe, Ancient Greece, Teachers4Europe
Introduction

The students of today exist in a world thatoamected locally, nationally, and globally. In the
future, these children will serve as the leaders of tomorrow, in politics, business, and society.
The need for good leaders who will use their vision, their character, and their skills to bring
about progess is always increasing. Choices that people make as adults are rooted in the
experiences of their childhoods and adolescence. Because of this, their leadership development
should concern us in the present dynamic, multicultural and competitive envirttorithese
students are called upon to progress in spite of the challenges they face, to adapt to different
cultures and communicate with individuals with different mindsets, function in different
environments, and acquire new knowledge so they can be tpetsons, effective workers,

and active citizens. This demands a new way of thinking, proper guidance, and essential
experiences. (Bourantas & Protopapa, 2019).

According to the principles and values, on which the founding of the European Union was
based, the promotion of peace and security and the respect for fundamental rights and freedoms
are just some of the goals that should be set by anyone interested or engaged in leadership
(europearunion.europa.eu., 2022).

The termfleadership has different meanings among scholars. Approaches can differ in terms
of their emphasis on personality characteristics, relational influence, cognitive and/or
emotional abilities, character in relation to group orientation, and appeal to themselves versus
collective interests. Definitions also vary in whether they are primarily descriptive or normative

28 Teacher4Europe, Primary Teacher, Med, 29th Primary School of Acharnes, niforanikol@ovs.gr
22 Teacher4Europe, Primary Teacher, Med, 29th Primary School of Acharnes, kalabalikisd@ovs.gr
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as well as in their relative emphasis on behavioral styles (Den Hartog & Koopamn, 2001).
Leadership is regarded in many cases as a complex;acoaipponentadvanced competency
rather than a fixed personality trait. Within this definition, leadership is considered a dynamic
procedure, which can be developed by means of appropriate interventions (Sisk, 1993).
However, our academic discourses about leadershkifeadership behaviors are informed by

and skewed towards the adult experience of leadership (Karagianni & Montgomery, 2017).

Children of all ages can assume leadership roles. However, research concerning leadership
development has focused almost exclugiven adult leadership and there is a gap in the
literature with regard to how we should develop young leaders. Historically, organizations such
as the Scouts/Girl Guide movement and sports clubs have provided restricted opportunities for
young adults toxperience themselves in a leadership role. Young people experience their first
formal organization at school and models of leadership are developed from this critical period
(Karagianni & Montgomery, 2017). As noted by Montgomery and Kehoe (2015), sstmwol i
primary organizational experience in childhood and adolescence and it is communicated to
children as being their most important organizational experience throughout childhood.

It is useful to examine leadership during childhood and adolescenckatseagurs during the
developmental years can have an impact on the leadership behaviors exhibited later in the
workplace as an adult. Thus, studying adolescent displays of leadership should further our
understanding of adult leaders (Schneider, Paul, &V&itHolcombe, 1999). Cooper, Healy,

and Simpson (1994) reported that students who possess leadership positions in student
organizations achieve more than Aeaders on scales such as educational participation, career
development, involvement in culturand standard of living planning (Karagianni &
Montgomery, 2017).

Methodology
We start off by describing our educational approaches in regard to our implementation.
Collaborative Teaching

The basic mission of every school activity and action is the memdas@cial development of

the student. In this light, the knowledge offered should be aimed at providing skills, not only
scientifically but also socially useful, supplies valuable for everyday life. Modern approaches

to teaching want the student to playauative role, in which interest and questioning nature

must be aroused so that he can ponder, wonder, search, collaborate, research, and discover
knowledge (Nifora, 2015 ).

There is a growing tendency to realize that knowlenig&ing processes are influent;
according to Gijlers & De Jong (2009), by the social environment in which they take place.
Collaboration is widely used and recognized as a way of enhancing learning (Lou et al., 2001).
The positive effects of collaboration can be explained by the tfadt engaging in a
collaborative learning task provides students with the opportunity to talk about their own
perceptions and ideas and thus interact.
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Inquiry -Based Learning

Knowledge building is based on the use of real problemspggdinization, mondring and
correction, teamwork, dialogue, and exploration (Nifora, 2015). The investigation comes from
a state of doubt, imbalance, or reflection. This creates the need to resolve this doubt and strike
a balance. Exploratory learning is "the acquisitiomefv knowledge, skills, and attitudes
through the investigation of questions, concerns, and issues for which there is not just one
answer" (Lee, 2004).

Brainstorming Technique

The word fAbrainstormingod was ori gi hisabodky i ntr
AAppl i ed |l maginati on: Principles and Proce
Abrainstormingo as a word has spread around
peopl e. Meriam Websterds dicti onaemygolvilbef i nes

technique that involves the spontaneous contribution of ideas from all members of the group;

the mulling over of ideas by one or more individuals in an attempt to devise or find a solution

to a problemd (Webster Ethéé&pression of oomplitatedamd s d e
varied intricacies of the brainstorming process as it has been theorized and practiced, it is
symbolic of the popular wuse of the word Abr
basically has come to be synonyrmamwith the creative idegenerating process and became a

tool for creative problersolving in this general way. (Hanisha Besant, 2016)

Critical Thinking

The cultivation of critical thinking in students seems to be necessary as it contributes to their
compehensive development at both school and social levels. For the development and
cultivation of critical thinking in students, wellesigned practices, techniques, and actions are
needed that are adapted to the needs of students (Tsikrikoni, 2021). Affpréatas made

for the present action to be such a good practice to promote and cultivate the critical thinking
of the students.

Identity of the project

Our target group was 19 students thggade of the 29 Primary School of Acharnés Attica,
Greece. They all come from leglass beginnings, and belong to workiigss families. Some

of them are immigrants from Russia. The school subjects involved are Greek language, History,
Social and Political Education, Geography and ICT.

Materi als & Resources

The materials that were used were a laptop, a projector, an internet connection, school
textbooks of History, Geography, and Social and Political Education, a whiteboard, tablets, and
a map of Europe. The resources were the EU official weeba/ikipedia, and some articles

from newspapers.

Implementation
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The action presented was carried out during the school year 2022 and lasted about two
months. We had started learning about the European Union last year, but due to covid, we did
not have time to complete the actions we had planned. So, this year we started our research
again from what the European Union is and we asked some questions, which the students in
groups, through research on the EU website, would answer.

The questions we asttavere:
What is the difference between Europe and the European Union?

Why was the European Union created and what are its goals and principles?

Who created it and what was their vision?

= =_ =2 =4

Why is it so important for nations to have democracy and peace?
1 Which great leaders do we know and why were they great?

First, students were divided into mixadility groups. They searched the internet to find basic
information about Europe and famous country leaders. Each group presented the most
importantinformation they had collected to the whole class. Their findings were related to the
foundation of the European Union and that it is an economic and political union of twenty
seven European countries. Some visionary leaders inspired the creation abfeaBlWnion

we live in today. Without their actions and motivation, we would not be living in the sphere of
peace and stability that we take for granted. The EU pioneers were a diverse group of people
who held the same ideals: a peaceful, united, angh@ross Europe. Many of them worked to

end the horrors of two world wars and to promote peace and solidarity. They were champions
of the fundamental values upon which the EU is founded:

1 freedom, democrag¢ynd equality
1 respect for human dignity, human righand the rule of law
1 solidarity and protection for all

The next step was to identify the characteristics of a capable leader using the brainstorming
techniqgue. To name just a few, students mentioned democracy, equality, avoidance of
discrimination, hondg, obeying the laws, justice, peaceful intention, etc. The teacher wrote
down all the studentsd numerous ideas which
developed their already great critical ability by identifying the characteristics ofadleap

leader.
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Figure9: The characteristics of a capable leader

Subsequently, they were asked to decide which three classmates of theirs meet most of the
requirements for a capable leader. It was difficult to decide so the teedtael the following
guestion:

Ailf you had to choose 3 classmates of yours
instead of you, who they would be?0

The students thought about it carefully. They realized that it was a very serious and important
issue. They discussed it.

Subsequently, they wrote on a piece of paper the names of three of their classmates, who they
believed possessed most of the qualities of a capable leader, and then listed their answers. Many
useful conclusions were drawn. Mastydents who did not believe that they had the necessary
skills to take the lead, were judged by their classmates as potential good leaders. While other
students who wanted to be leaders and believed they were capable, it turned out that their other
classnates judged them not so capable.

So, the most surprising finding was that there are people who possess several qualities of
leadership without themselves being aware of that, thus, not interested in leadership. On the
other hand, some people believe they can be capable leaders bupdesesss the necessary
qualities.

The last action was an excursion. They visited the Acropolis rock accompanied by a tour guide.
There, the students discussed the birth of democracy, how direct democracy operated in
Ancient Greece as well as the great BadPericles. They also compared the workings of
democracy between Ancient Greece and the European Union and asked the tour guide for their
experienced input.

In addition, the students organized an online event to present their actions to the pardhts as we
as the other students in our school. Our actions were published on our school website. They
generated a healthy discussion among other students throughout the entire school.
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The students cooperated and exchanged ideas and views. They used argunpeateatet!

their views. They approached the concepts of leadership, democracy, and peace. They drew
useful conclusions about the criteria upon which a leader is considered effective in a united and
diverse Europe. They developed critical thinking skillerafiting to judge which of their
classmates have the qualities of a capable leader. Also, they learned about the democratic form
of government, its birthplace, and a capable leader. This new knowledge will enable them not
only to become better possible leasl but also more responsible voters and more active,
engaged citizens.

Evaluation of the educational activity by the students

The students enjoyed the collaboration. They comprehended the criteria upon which a capable
leader is defined and, thereforegymow feel able to judge a person claiming to represent them

as citizens of a united, democratic, and peaceful Europe. Furthermore, they liked the visit to
the Acropolis rock and learned lots of useful information about the democratic form of
governing ad its birth.

Students also gave their feedback regarding possible ways to further develop this educational
initiative or its continuation after the completion of the program. The students now believe our
actions should be focused now more than ever on waysaintaining peace, as well as
mitigating the negative consequences of a war in Europe, which is a timely topic.
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Students in Action for Europe, Eleni Alexandraki3!* and Lemonia
Golikidou®?

Abstract

Public opinion data show that an important consequence of the eurozone crisis has been a rise
in Euroscepticism in Greeeehich undermines the political representation of the citizens.

This project aimed at reversing this effect by inspiring students promoting the principles and
values comprising the EU democratic culture
by involving students in an active dialogue aimingethinking European democracy through
theuse of formal and informal participatory learning methods.

The activities included interdisciplinary tasks drawing on differentiated learning

methodology. Exploring various concepts and aspects of the E.U., namely its institutions, the
role of the European Parliament Ildeadd t he Eur o
reality, students of the first class of Lyceum (Higher Secondary Educationl) were primarily
involved in the project which was basically an extended simulation of European Elections in
school environment assisted by students of the third class.

The dissemination involved a presentation in the school community, as well as the school

website.

The i mpact of the project AStudents in Acti
evident in a number of ways, not least of all in the participation of tweeats in the works of

the 43¢ European Youth Parliament Conference held in Athensl&Bpril 2022). Students

were not only informed but also enthusiastic and eager to further explore EU issues and
concepts and participate actively in the dynamic ngsigaof European Democracy and the

process of redefining citizenship and individual initiative through bottom up assemblies.
Student participation was exceptionally high as the project was entirely student run.

Keywords: European Parliament Elections, HighSecondary Education,

Introduction

Public opinion data from the Eurobarométesurveys show thashow that the majority of
Greek respondents have little if any knowledge on the European Union, its policies and its
institutions.Hence their distrust in European Institutions, followed by reluctance to participate
in European Elections. Evidentline crisis has given rise to gteeism towards the EU and

the integration process.

The project was mainly aimed at instilling excitement and enthusiasm for active participation
in a truly democratic Europe in students of higher secondary school, aged betvi@eyehbs

old. Taking ino account their proximity to voting age there seemed to be a pressing need to
familiarize them with the concepts of citizenship, their rights, obligations and opportunities,

31 English teacher, elenialexandraki@yahoo.com
32 Ambassador T4E, Teacher of Informatics, Igolikidou@gmail.com
33 https://europa.eu/eurobarometer/surveys/browedees/49674
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their potential for active participation in redefining E.U. Institutions, valaed,priorities as

well as the current E.U. agenda.

The Project lasted five months and the final products were presented to the school community
using l|live presentations, through the soci al

Designing
The Project was implementen the 1st Lyceum of Pefki, a suburb in the north of Athens.
The main idea was to involve students in all stages of the process of conducting a European
election at school:
1 Formation of new student European parties
1 Launching an election campaign
1 Conducting elections
1 Reflecting upon the results
Implementation

The Project AStudents in Action for Europeo
school curriculum. The methodology for the implementation of this Project was based on

formal & nonformal learning, such as interdisciplinary activities and participatory methods

of learning, such as the Circle technique, World café, PBL, brain storming, team building,
problem solving, Gamification, Outdoor learning, ICT.

1. The first step was to familiarize students with various aspects of the European
Democratic Culture. Through research in a hamgxperiential manner they
explored, played, fulfilled a web quest and found out about the European Parliament
and the partiethat are represented in it. They visited their websites and evaluated
their agendas, priorities and policies. They were also informed in the course of the
subject of Civic Education in collaboration with the teachers of Politics and civic
education as wells modern Greek and History.

2. Through an opinion polmock election held in their class, they were asked to vote
openly for the existing parties they felt closer to and formed teams based on their
preferences.

3. The newly formed teams had to create theina@w European youth party in order
to promote their own ground breaking proposals for a democratic Europe. They had to

1 come up with a name and a logo,

1 choose a spokesperson to represent their party,

1 prepare speeches and points for debates,

1 design a pster with their top priorities and motto

1 organize their campaign in order to persuade the electoral body (students of
the third class, that is, in the final year most of whom are at voting age)

4. The elections were held and roles were assigned for thecatdiets

1 Polling stations
1 Election assistants
1 Vote couniBallot
5. Reflection
1 Analyzing voting results and voting experience
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1 Decision makineplliance potentials

Speecheslebategresentations to the electoral body.  Vote count

References

Nuhanovi [, .2009. InterRatogal Business Reseat2(B):53

The Crisis of Idea of European Union Conditions and Possibilities to overcome in
https://www.researchgate.net/publication/3345474{&etessed Aug 25 2020].

Tomlison A., Moon T., Differentiated Instruction: The Differentiated Classroom.
Assessment and Sient Success in a Differentiated Classroom.

CooperMurphy, 2016, Hacking Project Based Learning: 10 Easy Steps to PBL and
Inquiry in the Classroom
DN Karagiorgas, S NiemannJournal of Educationa , 2 -Joliridals.sagepub.com
https://learningcorner.learning.europa.eu/learniogrner_en
https://europa.eu/eurobarometer/screen/home

q W IETHIIO MEIPAIQE 57 Jean Monnet Chair S @EMH'\"KH A“MOKFAM.. = 0| Leioniz it o
D 3 2 ) . -
s Y W T, e DS e
[ SRR T resemin e )
euRopE
| O Sj
‘e e

. 4 ) UNIVERSITATEA ﬁn %@ ’) Learn to change
[ B ) BABES-BOLYAI  \ ml Change to leam ==

5 ) anges L CYPRUS PEDAGOGICAL. Eacma



https://www.researchgate.net/publication/334547484
https://learning-corner.learning.europa.eu/learning-corner_en
https://europa.eu/eurobarometer/screen/home

93

https://europa.eu/eurobarometer/surveys/browse/all/series/49674
https://citizenstakeover.eu/blog/teeropearcitizensassemblya-new-institution-for-the-
future-of-
europe/#.~:text=In%20December%202020%2C%20the%20transnational,scale%20up%20the
%20citizens'%20assemblies

ELIAMEP - Hellemic Foundation For European and Foreign Policy
https://knowledge4policy.ec.europa.eu/organisation/elianediemicfoundatioreuropean
foreignpolicy en
https://blogs.Is&c.uk/europpblog/2013/03/02/greemgroscepticism/
https://teachers4europe.eu/simulation/
https://www.europarl.europa.eu/estonia/resource/static/files/epsimjuhend2@08 7inglise
keeles.pdf

Teachers4Europe: setting an Agora for Democratic Culture European Parliament
{AYdzt | A2y Qa {GdzRé& DdzA RS
https://teachers4europe.eu/simulatiordegmtent/uploads/2020/10/HAPS&tudy-Guide EP-
Simulatiorrexcersise withlogos5-1.pdf
https://learning-corner.learning.europa.eu/learningorner_en

https://apis.mail.yahoo.com/ws/v3/mailboxes/@.id==\/iNIiPexWJu
tsCPO6NRZ3TtCVp5IlutE4GBKJzCIBz1VktOUvH849l0gKuztSo d9bgFkUKA4l
45hspD3S8EF2w/messages/@.id==ABCwgw8p6WI3Ymh5MwnH6BSgeJQ/content/parts/@.i

2| universita b Institut fiir
Didaktik der Demokratie

| Vg
A=) UNIVERSITATEA i = 7Y Leamiliiichange



https://europa.eu/eurobarometer/surveys/browse/all/series/49674
https://citizenstakeover.eu/blog/the-european-citizens-assembly-a-new-institution-for-the-future-of-europe/#:~:text=In%20December%202020%2C%20the%20transnational,scale%20up%20the%20citizens'%20assemblies
https://citizenstakeover.eu/blog/the-european-citizens-assembly-a-new-institution-for-the-future-of-europe/#:~:text=In%20December%202020%2C%20the%20transnational,scale%20up%20the%20citizens'%20assemblies
https://citizenstakeover.eu/blog/the-european-citizens-assembly-a-new-institution-for-the-future-of-europe/#:~:text=In%20December%202020%2C%20the%20transnational,scale%20up%20the%20citizens'%20assemblies
https://citizenstakeover.eu/blog/the-european-citizens-assembly-a-new-institution-for-the-future-of-europe/#:~:text=In%20December%202020%2C%20the%20transnational,scale%20up%20the%20citizens'%20assemblies
https://knowledge4policy.ec.europa.eu/organisation/eliamep-hellemic-foundation-european-foreign-policy_en
https://knowledge4policy.ec.europa.eu/organisation/eliamep-hellemic-foundation-european-foreign-policy_en
https://blogs.lse.ac.uk/europpblog/2013/03/02/greece-euroscepticism/
https://teachers4europe.eu/simulation/
https://www.europarl.europa.eu/estonia/resource/static/files/epsimjuhend_2017-2018_inglise-keeles.pdf
https://www.europarl.europa.eu/estonia/resource/static/files/epsimjuhend_2017-2018_inglise-keeles.pdf
https://teachers4europe.eu/simulation/wp-content/uploads/2020/10/HAPSc-Study-Guide-EP-Simulation-excersise-_withlogos-5-1.pdf
https://teachers4europe.eu/simulation/wp-content/uploads/2020/10/HAPSc-Study-Guide-EP-Simulation-excersise-_withlogos-5-1.pdf
https://learning-corner.learning.europa.eu/learning-corner_en
https://apis.mail.yahoo.com/ws/v3/mailboxes/@.id==VjN-guiPc-xWJu-tsCPO6NRZ3TtCVp5IutE4GBKJzCIBz1Vkt0UvH84glOqKuztSo_d9bgFkUk4l-45hspD3S8EF2w/messages/@.id==ABCwgw8p6Wl3Ymh5MwnH6BSgeJQ/content/parts/@.id==2/thumbnail?appid=YMailNorrin&downloadWhenThumbnailFails=true&pid=2
https://apis.mail.yahoo.com/ws/v3/mailboxes/@.id==VjN-guiPc-xWJu-tsCPO6NRZ3TtCVp5IutE4GBKJzCIBz1Vkt0UvH84glOqKuztSo_d9bgFkUk4l-45hspD3S8EF2w/messages/@.id==ABCwgw8p6Wl3Ymh5MwnH6BSgeJQ/content/parts/@.id==2/thumbnail?appid=YMailNorrin&downloadWhenThumbnailFails=true&pid=2
https://apis.mail.yahoo.com/ws/v3/mailboxes/@.id==VjN-guiPc-xWJu-tsCPO6NRZ3TtCVp5IutE4GBKJzCIBz1Vkt0UvH84glOqKuztSo_d9bgFkUk4l-45hspD3S8EF2w/messages/@.id==ABCwgw8p6Wl3Ymh5MwnH6BSgeJQ/content/parts/@.id==2/thumbnail?appid=YMailNorrin&downloadWhenThumbnailFails=true&pid=2
https://apis.mail.yahoo.com/ws/v3/mailboxes/@.id==VjN-guiPc-xWJu-tsCPO6NRZ3TtCVp5IutE4GBKJzCIBz1Vkt0UvH84glOqKuztSo_d9bgFkUk4l-45hspD3S8EF2w/messages/@.id==ABCwgw8p6Wl3Ymh5MwnH6BSgeJQ/content/parts/@.id==2/thumbnail?appid=YMailNorrin&downloadWhenThumbnailFails=true&pid=2

94

Traumatic post-war memories of Europe and their management through
art, Dr. Panagiota Fragoulidow?* and Sergi Evangelia®

Abstract

In recent years, it seems that democratic education is a phothpf the European Union and
schools with the aim of educating socially and politically active studentkis context, the

schoo] through the knowledge provided but mainly its actjaseeks to enable students to
reflect on the concept of human rights through appropriate educational methods and teaching
techniques. The genocide of the Jews, a vital issue of European and world culture, but also the
genocide of the Pontians were investighby the students of the 3&é#nior High School of
Glyfada under the T4E Program during the years ZIZ & 20212022, through a project

on the Pontian and Jewish genocides, how they relate to human rights abuse and whether art
can alleviate postvar trauma and promote humanitarian values. In Greece iher general

lack of research on the Holocaust and a silence on the issue of the extermination of the Pontians
and Greek Jews. The students of our school, in order to approach such controversial issues,
looked for the causes, the perpetrators, the vicamd the ways to avoid these phenomena.

The school today shapes students' values, attitudes and behaviours, so it is essential to give the
opportunity to explore different views of history, to recognize all views, as long as they respect
the "other", to acourage children to express freely their point of view and learn, above all, to
investigate historical facts. An important role in exploring the past can be played by art, through
which humanitarian valueare cultivated, something that our studente &sind out through

the experience they had by participating in the T4E program.

1. Introduction

In recent years it seems that democratic education has become a priority both for the European
Union and for schools, because it plays an essential rggeomoting basic values such as
democracy, human rights and tstate of justiceEducation for democracy enables pupils to
become caleterminants of political choices, to contribute through their participation to
mitigating the democratic deficit and teducing violence discrimination an intolerance.
Findings of the Council of Europe Report for the period 2PA27 show significant progress,
especially in terms of increasing recognition of education as a necessary response to current
challenges to demoarg and Human Rights in Europe (Mishira, 2018). In this context, school,
through the knowledge it provides but mainly through its actions and the climate it creates,
attempts to give students the opportunity to reflect on the concept of human rightspn@hen a
for what reasons they are violated, what the consequences of their violation are, and how
society can manage the trauma of loss. In such a discussion, the focus is not on the cognitive
contents of learning but mainly on the formulation of the most g@pjatte educational methods

and teaching techniques aimed at active learrlihg. Holocaust was and still is a vital issue

for European and world culture because of its enormous moral weight, but also because it was
the predominant traumatic memory in pesr Europe. The complex and complicated

34 Guidance counselor of the program TE4, teacher at the 3rd Senior High School of Glyfada,
gifra7 @gmail.com

35 Guidance counselaf the program TE4, teacher at the 3rd Senior High School of Glyfada,
litsasergil@gmail.com
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relationship between trauma and memory that accompanies it was explored by the students of
the 3rd High School of Glyfada through the organization and implementation of a project that
was implemented in the contexftthe T4E Programme during the school years 22021 &
20212022. The project was about the effects of World War 1l on human rights and whether art
can alleviate postvar trauma and promote humanitarian valdése purpose of this article is

to presenthe actions implemented under the T4E programme that highlight the role of art as a
means of elimination of trauma and aestheticization, as well as our small contribution to
historical justice.

Keywords: education, global citizenship, human righis|ocaust, art.

2. Theoretical framework

In Greece, the (nehlack of organization of memorial studies, as well as the partial detection

of the memorial traces that the sites of memory inscribe on (them), goes hand in hand with the
general lack of research on the Holocaust. Historians docungept lzetween public memory

and historical research, especially with regard to the lack of interrelation between the history
of the Jews of Greece and the Greek history of the 1940s. The persecution of Greek Jews was
only barely and only recently integratiedio the official historical narrative of the Occupation.

The commemoration of the genocide of the Jews, like that of the Pontians, was for many years
exclusively an internal affair of the few survivors and their communities. The extermination of
the Gre& Jews has obviously been downplayed in public memory.

Cultural memory, as Asman states, is a process that occurs in the present through the constant
renegotiations of the past and includes "texts, rituals, customs, images, monuments, which are
channels btransmission of collective memories and collective identity" (Fogu and Kansteiner,
2006, p. 300). When we approach issues such as, for example, the Holocaust, a major issue is
that of traumatic memory and its processing so that the present can bedolee via

But is there one or many collective memories? Are there as many as social groups, members
of memorial communities that maintain a living relationship with their past? Do these groups
reconstruct the past in terms of the present? Do, ultimately, mesnordividual and social,
selectively reconstruct and appropriate only aspects of the past that meet the needs of the
present? These questions by Wood (1999) were put at the heart of our school team's approach.
The teaching of the Holocaust of the Jémvsecondary education was first introduced in 2007

in the textbooks of the third grade (and the third yeag igh and Senior High School and

since then it has been established. Since 2018, also in the context of the Holocaust
Remembrance Day, whiché@mmemorated on 27 January, (the) school is required to devote
two teaching hours to events and educational activities.

The students of our school investigated the genocide of the Jews and the Pontians, to a certain
extent, through the T4E Programme, ardltlwith the following questions:

- What actually happened that caused such an experience of pain?

- Who were the perpetrators of this injury and who were the victims?

- What kind of narratives have emerged from the experience of such trauma?

- What knds of emotions still emerge from their memories?

- What do they see as a process of healing and justice?

- What can be done to overcome cultural trauma or at least to prevent its recurrence?

3. Methodology
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Themes addressed: Human rights at a bingar.

Project title: Asia Minor Catastrophe the Second World War and the consequences.
Aims: Students will be able to:

£ Cognitive: To explore the past.

Et. Skill s:

1 To record the consequences of war.

1 To seek which human rights have béempled.

1 To work harmoniously as a team for the completion of the project.

1 To undertake initiatives and support their colleagues in the search of truth.

1 To take decisions

b tAftitude: To decrease the negativism towards people who belong to minotipsgro
Project implementation planning (step by step):

Step 1: At first the team was constructed and roles were assigned.

Step 2: We searched for and recorded reliable resources.

Step 3: We searched for testimonies of descendants of the wars.

Step 4: We reaaled the consequences of the wars.

Step 5: We processed and elaborated our material.

Step 6: All activities have been uploaded on the site of our sthad part of them is
presented in this paper.

Aducationakools and training methods: We ustmbls in digital and printed form (books,
videos), software, group work, brainstorm, case study, narration and role play.
Collaborations with organizations or agencies: We cooperated with artists and ICT specialists.
Develop a new network of partnership&: Senior High School of Glyfada, Music School of
Alimos and 29 Senior High School of Geraka.

4. The actions being implemented

The actions implemented are detailed below in the order in which they were organised.
- A group of students produced one video for the Genocide of the (Pontus.) Pontians.
- The student Melina Papakonstantinou created a video on the holocaust.
- The student MefiaKristnaBr ouzou pl ayed the work of Br
Wifeo (video).
- The student Errika Petropoulou played musical pieces on the piano taken from composers
who were in the Teresin concentration camp (19445) (video).
- Initially, the student Adrine Hanikian wrote a short story (2000 words) on the theme of
war and received thé'®Award in the Greek National Literature Competition 2G21
- In addition, under the programme T4E, the students M&limsina Brouzou, Melina
Papakonstantinou and Errika Petropoulou took part in the Virtual Simulation of the
European Parliament on Friday"#8nd Saturday F9December 2020. The first received
the title of the 24 best rhetoric.
Finally, by the end of the current school yearshall all together produce an artwork on the
Holocaust and exhibit it in our school. We shall participate in our own broadcast in the
European School Radio and we will talk about the tragic consequences of the war.
In more detail:
The genocide of the Ponéins
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7 «u — =
2. Auschwitz concentration camp

BertBoletcht fAThe Jewi sh Wifeo

Last yeaMelina-Kristina Brouzouhad the opportunity to participate in the program, therefore
she had the chance to studydepth the Jewish holocaudh this contextshe readrecht's
masterpiece, "The Jewish Wife" for the first time.

Reading the book, however, was not enough to cengmdthe heroine's feelings as much as

she would like.In order to sympathizeith her drama, she decided to embody the role of any
woman or man who was forced to give up everything they ever®new

The pr otmerdabstaie s tharacterized bg tonflictbetween reasoandlove for her
husband and the fear for her life that is directly threatened, due to her origin. The climax comes
with her outburst towards her husband wias now becomén her eyes, the enemgnd this

reason brings her fate face with her uprooting.

Judith is forced to leavand give upeverything she knows fearing that she will never be able

to return, and she will not be able to live as shedradmt because someone else had taken
decisions on her behalf.

Melina-Kristina said «This feeling has unfortunately revived arresent. On a daily basis on

the tv screens at homeve watch thousands of people abandoning their country and their lives
but they have no choice. The Ukrainiafer example are fleeing theircountry to save
themselves from the ones who used to be their brothers in the past. We, the younger generation,
study history and believe in the power of peace and dialogue and wish to prepare a world with
no wars.

38 https://drive.google.com/file/d/1VLLYBaT6UK1NuuXtXm-P2n5NFN5IBB/view
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4. Metistina®8r ouzou pIayB@rBImdetcvhdr ki Thfe J ewi s h

Musical Movementof Terezin

Terezin, a city ithemodern day Czech Republic, was occupied by the Nazis in November

1941. Itwas turned into a Ghettmitially housing342 young Jewish men. Within a few weeks,

continual missions with captured people raised the population in the Ghetto, ineking

living conditionsextremely difficult. Among the people imprisoned in Terezin weriew

musicians who had succeeded in hiding their instruments and music scores in the few personal
belongings they were allowed to take with them. These people managed, without the consent

of the Nazis, to organize their first concert in room number 5t df e ARSudet es
building, on December 8, 1941. This act was the beginning of Masical Movemenbf

Terezin. When it was discovered by the Nazis at Christmas time in 1941, it was used in their
propaganda, aiming at concealing the atrocities happenigsiconcentration camp. Out of

the 139.654 prisoners, only 17.320 lived to be freed.

Erica Peplrayod!| omusi cal pieces on the piano
Must af alolse Dleiaadn Ki ng, Hans Zi mmer) taken fro
concentrati-b%4s)amp (1941

EricaP e t r o paxdBéirg a musiciamyself] wish to honour the victims of the Holocaust

by playing musicapieces dedicated to their memdty

S%https://drive.google.com/file/d/1kKUWAS80m MCKyAXx5S6-wDjzY Oxpw9BD/view
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5. Ghetto Swingers, Martin Roman (23 April 191012 May 1996). AGerman jazz pianist

Short story

Andrine Hani ki an wrote a short story fALight
story.

War: Life at the Village

AWar ; nobody knows the bare bone of this wo
towards the exit of peace. My name is | smini
my family. The days would go by ecalWhnlayt uhnatd
happened? | wondered, would I see the |ight
beauty and the narrow alleys of the village
broken out. The Il talians hladwowhvddeeveurse®u
again. Now t hlelrgachk sc @al owirl-ldeewmesthedgdobes | ofv tt
overshadowbdi thehoesusaes.

The | ife in the village is a bit better tha
her e. We al l know and care for each other.

encountering a problem. What could go wrong?
Every morning there was something weighing I
chapel of our fvatlHergeNidkaall ays tTehweghet some st

not forget. Nothing fascinating happened.
It was the crack of dawn on a Sunday. It see
vill age bells tolled. Wwhwds thenfced ed.r alt i oou

My mom grabbed me by the hand and started to
and my brothers to the other side of the vil
mom got us i ntdwhealoeckeedthleeldtoonr.s Snd t he w
shared a small room with two beds while my g
l'iving room. The days would go by with diffi
The winteirsitsi mought tdhhoesndt seem to want to
talking to my dad. She was <c¢cryingé At s ome
explanations anymor e, I knew.

A Wednesday morning was abauwmty moa er.i sSTdnh.e Oural gl
the North Epirus. Mother says that we shoul d
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5. Epilogue

Citizenship is increasingly becoming a key objective of society and school. The democratic
education of the citizen(ship) should be a primary objective of curricula, school textbooks and
educational practices, in order to ensure as far as possible thgiocendbr democratic
coexistence in society.

(The) school, with the policies it imposes, shapes the values, attitudes and behaviour of its
pupils, so it is essential that they are given the opportunity to discuss controversial issues such
as genocide, texplore different views of history and, ultimately, for all to be able to express
their views. How can we (better) wunderstand
thatthroughitsre nact ment becomes famil i ar2004,ptld). our o
An important role in exploring the past can be played by art, through which humanistic values
are cultivated and students can perceive reality in a different way. In approaching controversial
issues, a major theme is that of traumatic memaoy how to deal with it, so that the present

can be viable. According to the experience that our students have had by participating in the
T4E project in our school, art seems to be the best medium.

Bibliography

Bred®ht(1977) .¢Bbi¥aB8UamyglitL 3

Fogu, C. and Kansteiner, W. (2008he Politics of Memory and the Poetics of History, in
Richard Ned Lebow, Wulf Kansteiner & Claudio Fogu (ed)he Politics of Memory in
Postwar EuropeDurham, Duke University.

o -

Liakos (2004).¢ AJo Yoe UUU U3 UasUs "~ eoU Gga3UjaoceesU.
gU0) YusU zgegiplmmacoalUd

Missira . &(QOU!@ljUiesuDg’ pdeeoay UUsoaci d HYesaalUJ.
Udd Kgjy v Uyeed Osxidd eDs;LﬂeegaUE(gaAbeuganosng Ud ¢

SliomisTh. (2016). ¢ Uyesad U y3UsUs GUes3s -3Ugslceh
1945 K0 Usd BUUYa(.

Wood, N. (1999)Victors of Memory. Legancies of trauma in postwar Euy&eg,
Oxford/New York.

shas Institut fiir
niversits »))
i Didaktik der Demokratie

D ONIVERSITATEA w oo 5 Lmodmse

BABIX’B“IYA[ Q’vange to learn

nnnnnn
rrrrrrrrr



103

Learn To Changewithin T4E, Foteini Veneti*

Abstract

AKnowl edge is of no value unl e

Anton Chekhov, Russian playwright

Learn To Change (L2C) is a ngovernmental international organization that provides
learningopportunitiesor e d u ¢ gpersonabnd professionalevelopment. L2Gs involved

with the design and implementationtb&ir ownprojects and is linked with the useaution
research as a tool for participantsd develo
comptences, to support the design of trainin
everyday practices and work contexts. To be more specific, L2C organizes actions that support
good workin the field of education, oHuman rights andDemocratic culture, also in
partnership wittother organizations. It is indeed arganization opeto new challenges and
collaborations and aims at disseminating its practices to various partners.

Within the framework of T4E project, (coordinated by tkeard Monnet Chair on European

Uni onds Education, Training, Research and I
which useseducatiorasthevehicle forthe promotionof principlesand valuesomprisingthe

EU democratic culture to contribute towarbetter appreciation of the EU, L2C collaborates

with the aforementioned T4E network oan an Er
Agora for Democratic Cultureo. More specific
and the pack of Cardsrf®emocracy, both tremendously useful toolsdarticipants.

The handbook is designed to give participating teachers a compact knowledgengins,
functions, policies and strategiestbé European Union on the one hand. On the other hand,
themethodrovidedaredesignedo enhances t u d lenowledgéaboutthe EU andsupport

an understanding of and a connection with basic European values. Proper-ctatemt
pedagogies are used for upholding a democratic culture in classrooms and s$chutbist

words, this manual is developed to provide accompanying material with resources for teaching
about the European Union and European values.

Additionally, Cards for Democracy is a set@ff cards intended for all individuals, tdmeir
own and in groups which can improattitudes, skills, knowledge and understandmgetter
contributeto creatingdemocraticspaces. Thejollow a competencdasedapproacho co
constructing a more just and happy society andranslated in 31 languages.

40 2C- T4E AmbassadorEnglishLecturerffveneti@gmail.com
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Within this KA3 project and inspiretly their democrati@and innovativespirit, aGreekteam

called G.E.N.E.S.I.S is created with the writer holding the role of an instigator and coordinator

at the same time. It consists of @adkers, ranging fror®rimary to Junior High Schoaind

from Lyceum to Museum Educationand it is comprised ofthe following teachers in
alphabetical order: Foteini Veneti, Primary Education, Goula Marina, Experimental Lyceum,
Drakaki Maria, Museum education, Drakotou Anna, General Lyceum and Sofia Kitsou,
Experimental Junior High. A series of activities are piloted and impledevia specific
teaching approaches and t hese 5 apoectresbucess 6 f e
for future reference, good practices and h:
Educational systems and teaching approaches for DemaCratice.

Teamspirit, hardwork, great ethosgollaborative workandGreekt e achEr sét i mo o ma
G.E.N.E.S.1.Shotonly a pioneering teanbut avivid promisethat thisteamwill work further
and disseminate democratic values even after the ehe pfoject.

A T h &snoavayateachedoesnottransmitv al ue s 0
PascaléompointGaillard,L2C founder,EU
Key words:Democraticvalues& culture, T4E,L2C, G.E.N.E.S.l.Seam

Acknowledgementto: Mrs. Foteini Asderaki, PascaMompointGaillard, T4E,L2C,
GENESISTEAM, Greek students, Greek school units &etros Katsireas for his editing
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Partl: WhytheG.E.N.E.S.1.S approadhinnovative

Innovation is crucial in albspects of life, even more so feducators, since it serves as a
counterpoint to stagnation, whiecimdermines botkearning outcomes, as wels the overall
attractiveness ahe learning process, as far as students are concerned. Although innovation
most assuredlgannot baoutedasthe endall be-all goalpost foreducators, G.E.N.E.S.IiS
innovative not onlydue to its unusuairigins as the brainchild dhe Pestalozzprogram,in
associationwith the Councilof Europe, bualso dugo theunusuaktircumstancethat ledto its
creation.

First and foremost, G.E.N.E.S.I.S weaves together a highly varied spectrum of educational
levels, ranging fronprimaryeducatiorall thewayto thelatestpoints insecondargducation,

under the common focabint ofidentity, anindividual characteristic that begirtaking form

since early childhood, yet is also a process that can last even longer than the transition to
adulthood.Therein lays the strengthf utilizing identityas a tookapable obridging the vast
disparitybetween the otherwise insurmountable knowledge gap between primary school and
secondary school students.

To crown it all, G.E.N.E.S.1.S stands for: Gaining Experience in Nurturing European Students'
Identity Skills and is closely related to the identity of their students which will accontipamy

up throughout the process of their growth, ensuring that the whole team havtk§4E
Handbook and Cards for Democracyare innovativeand helpfultools in the hands of
G.E.N.E.S.I.S and are used in every teaching aspect, not to mention daangdeamic.
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| mediate when there is
misunderstanding and
conflict.

Pic.2. Samplesf Cardsfor Democracy

Partll: How G.E.N.E.S.l.S&nrichegheT4E project

Pic.3.T4AE-L2C Bonds
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